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Dr. Tiffany R. Wheeler, Associate Professor of Education 
Bingham Award Renewal Application 

 
 

Teaching Statement 
 
Teaching Evolution and Pedagogical Challenges 
 
Since I received the Bingham Award in 2011, I have been committed to maintaining 
excellence in my classroom instruction and enhancing the learning of my students to 
the greatest extent possible.  During this time period, my teaching has evolved in 
some important ways.  First of all, I have become more comfortable changing my 
plans for class sessions based on students’ interests and concerns, particularly as 
they relate to current events.  While I certainly think it is important for professors to 
carefully plan courses and provide detailed syllabi to help students understand the 
goals and expectations for their courses, I also believe that flexibility is absolutely 
crucial in teaching and making thoughtful changes can be extremely beneficial to 
student learning.  For example, in 2015, national news media sources reported 
several incidents of college fraternities participating in racist activities and 
behaviors.  In response to this, Tracy Clayton, a Transylvania graduate, wrote a 
provocative Buzzfeed article about her experiences at Transylvania as one of few 
African American students on campus.  In her article, she made claims that one of 
the fraternities on campus, Kappa Alpha, demonstrated similar behaviors to those 
reported in the media.  This article caused an uproar in the campus community and 
many conversations ensued about the issues that Clayton addressed.  In my EDU 
3414 Race, Ethnicity, and Social Class in American Education course, I had students 
who were upset by the article and really wanted some space to unpack the issues 
that were highlighted.  I made the decision to completely change the topic and focus 
for one of my class sessions to address the article and campus debates that had 
erupted.  I asked my students to read the article before they came to the next class 
session and to be prepared to share their honest thoughts and insights about the 
controversy surrounding it.   Classes related to issues of race, ethnicity, and social 
class always pose some pedagogical challenges because they address issues and 
concepts that make many students, and people in general, uncomfortable.  I knew 
that discussing the Buzzfeed article in class would be particularly challenging 
because Clayton made some strong claims about racism at Transylvania, and it is 
more difficult for students to confront some of the negative aspects of the institution 
that they know and love.  I was also aware that the students would have a variety of 
perspectives about the article and the discussion could potentially evolve into some 
heated debates.  Additionally, I had several members of the Kappa Alpha fraternity 
in the class, and I wanted to be sure that they did not feel personally attacked during 
the discussion.   
 
In the beginning of the semester in my EDU 3414 course, we always establish some 
ground rules for discussion to create an inclusive classroom environment where 
multiple perspectives can be shared.  While students are certainly encouraged to 
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challenge and question the issues addressed in the course readings and materials, 
the ground rules help to cultivate an environment where hateful rhetoric and 
personal attacks are not allowed.  At the beginning of the class session related to the 
Buzzfeed article, I reiterated the ground rules that we had established early in the 
semester, which included being open-minded about others’ viewpoints, avoiding 
personal attacks, and not interrupting or dominating class discussion.  I also told 
students that they should be completely honest about their feelings regarding the 
article, and I emphasized that I would not personally be judging them.  We had 
established a strong classroom community throughout the semester, so students 
expressed their ideas freely but refrained from engaging in personal attacks and 
making accusations toward the members of Kappa Alpha.  Although the discussion 
was difficult and intense, it was actually one of the best classes of the semester. I 
was extremely impressed with the way that students applied many of the course 
concepts and themes to the Transylvania situation, and it highlighted the 
significance of creating meaningful learning experiences that are relevant to 
students’ lives.   
 
Additionally, I have become more intentional about addressing the varied needs of 
the diverse learners that I have in my classroom.  For instance, during the last five 
years, I have had more international students in my classes than previous years due 
to Transylvania’s increased focus on international student recruitment.  Many of the 
students come from countries where the educational system is very different from 
the United States.  The students also have varying levels of English proficiency, 
which has certainly posed some pedagogical challenges.   In working with some 
international students in my EDU 3414 Race, Ethnicity, and Social Class in American 
Education course, I assumed that they knew more about American schools than they 
actually do.  I did not consider that many of them have not learned much about the 
history or progression of American schools, nor have they had as much exposure to 
the complex issues surrounding race, ethnicity, and social class in the United States.   
Also, some international students are used to more lecture-based classroom 
instruction in their home countries, and they may struggle in seminar style courses 
because they are not used to being encouraged by the instructor to share their ideas 
and connections to the readings.  Some students are also self-conscious about 
speaking up in class due to their level of English proficiency.   
 
I have addressed these challenges by being mindful to provide more scaffolding and 
background information about American schools during my instruction.  To support 
seminar discussions, I also incorporate multiple teaching methods and resources to 
help students access information, which include handouts, Power Point slides, video 
clips, photographs, poetry, and song lyrics.  I incorporate opportunities for students 
to discuss course topics with partners or in small groups so that they can participate 
without feeling pressure to speak to the whole class. As well, I have invited them to 
come to my office to share their understandings of the course readings and to ask 
questions about any unfamiliar concepts. I have also provided lists of questions and 
reading prompts to help students do more focused readings to prepare for class 
discussions.  
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Writing can also be challenging for international students, and I have allotted more 
time for individual conferences to help students with their writing.  I have also 
consulted with staff members in the Transylvania Writing Center and campus 
English Language Learner specialists about pedagogical strategies to support 
international students.  With regard to research papers, I have implemented a multi-
phase process so that I can give students incremental feedback about their writing.  
 
Incorporation of Research, Scholarship and Professional Activities into 
Courses 
 
My scholarship and professional activities have definitely informed and enhanced 
my course content and pedagogy.  One of my major research interests is focused on 
culturally responsive pedagogy, particularly in the area of literacy instruction. 
Geneva Gay (2000) defines culturally responsive teaching as “using the cultural 
knowledge, prior experiences, frames of reference, and performance styles of 
ethnically diverse students to make learning encounters more relevant to and 
effective for them.  It teaches to and through the strengths of these students. It is 
culturally validating and affirming” (p. 29).  My dissertation work and several 
subsequent scholarly and professional projects have focused on culturally 
responsive instruction.  Specifically, in my dissertation, I examined the impact of 
culturally responsive pedagogy on the literacy development of African American 
boys. The Transylvania education program is committed to addressing diversity in 
all of its courses, and culturally responsive pedagogy is an important theme in the 
program.   Culturally responsive instruction is relevant to the majority of the 
courses that I teach, so I have been able to incorporate my scholarly work in various 
ways.  For example, in 2009-2011, I worked with a team of researchers from several 
Kentucky colleges and universities to develop the Culturally Responsive Instruction 
Observation Protocol (CRIOP) instrument to help classroom teachers implement 
culturally responsive instructional practices.  The instrument was initially 
completed in 2011 (additional revisions have occurred since that time) and is based 
on a theoretical model comprised of six elements of culturally responsive pedagogy- 
classroom relationships, family collaboration, assessment practices, instructional 
practices, discourse, and sociopolitical consciousness. The instrument identifies 
generally effective practices, culturally responsive practices, and non- culturally 
responsive classroom practices.   This instrument has been utilized by several 
Kentucky university researchers, as well as researchers in other states, to observe 
teachers’ pedagogical practices and to provide feedback about how teachers can 
become more culturally responsive to meet the needs of their diverse students.  The 
research team also collaborated to write a book based on the CRIOP, entitled 
Literacy for All: An Instructional Framework for Closing the Gap.  Routledge 
published this book in July 2011, in which I co-authored a chapter, 
“Pedagogy/Instruction: Beyond ‘Best Practices’” with Susan Cantrell, one of my 
colleagues on the research team.  The chapter provides an important research base 
regarding culturally responsive pedagogy, including elements from my own original 
dissertation research, and also makes connections to practical instructional 
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applications for teachers.  The book provides an important contribution to the study 
of culturally responsive instruction, as it examines literacy instruction in a 
sociopolitical context and suggests that approaches commonly viewed as “best” and 
“effective” literacy instructional practices do not do enough to address the deeper 
issues associated with the achievement gap for culturally and linguistically diverse 
learners.     
 
In my EDU 3034 Literacy in Written and Spoken Language for Primary Learners 
course, I discuss my work with the CRIOP research team and share the instrument 
with my students.  They reflect on the different elements of the instrument and 
discuss the culturally responsive instructional practices that they have observed, as 
well as non-culturally responsive examples of classroom instruction.  In this course, 
the students are required to complete a minimum of 10 field hours in a local 
classroom, and they use the CRIOP as a guide when they are conducting their 
observations.  As well, near the end of the semester, the students have to write a 
reflection about the lessons that they taught in their field placements, and they have 
to address some guiding questions about their level of culturally responsive 
instruction based on elements of the CRIOP.  Additionally, I assign the chapter that I 
co-authored for the Literacy for All book, as well as other readings about culturally 
responsive pedagogy from authors such Geneva Gay, Gloria Ladson-Billings, and 
others.  I also assign readings related to culturally responsive pedagogy in my EDU 
3414 Race, Ethnicity, and Social Class course, as well as my EDU 3074 Interactive, 
Integrative Learning Climates course. 
 

Another research interest that I have been able to incorporate in my courses 
relates to the history of African American education in the United States.  In 2011, I 
was selected to participate in the National Endowment for the Humanities (NEH) 
four-week seminar, “African Americans’ Struggle for Freedom and Civil Rights: 
1865-1965,” at the W.E.B. DuBois Institute at Harvard University.  During this 
seminar, I engaged with professors from colleges and universities across the United 
States and attended sessions led by prominent scholars in African American history.  
This seminar sparked my interest in learning more about southern segregated 
schools and the role that African American teachers played in helping their students 
navigate life in a segregated society.   I was granted a sabbatical leave in Winter and 
May Terms 2016 to conduct research about the kinds of school settings, curricular 
emphases, and pedagogies that African American teachers utilized in segregated 
schools to inspire their students.  I have found that many students have very little 
background or understanding of this important history, and in order to understand 
contemporary issues about African American student achievement, it is imperative 
to examine the historical struggles that African Americans have endured in pursuing 
educational opportunities in the United States. I read extensively about history of 
African American education during my sabbatical, including texts by James 
Anderson and Vanessa Siddle-Walker, who are education historians and renowned 
scholars in this area of research.  During my sabbatical, I conducted archival 
research related African American teachers in segregated schools at the Avery 
Center for African American History and Culture at the College of Charleston.  One of 
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the teachers that I researched was Septima Clark, an African American educator and 
civil rights activist from Charleston, South Carolina who later trained civil rights 
activists at the Highlander Folk School in Tennessee and worked with Dr. Martin 
Luther King, Jr. in the Southern Christian Leadership Conference.  In my EDU 3414 
Race, Ethnicity, and Social Class in American Education course, one of our course 
texts is Young, Gifted, and Black: Promoting High Achievement among African 
American Students by Theresa Perry, Claude Steele, and Asa Hilliard III.  One of 
Theresa Perry’s essays highlights narratives of African Americans who reflect her 
theory of the historic African American philosophy of education: freedom for 
literacy, literacy for freedom, racial uplift, citizenship, and leadership.  One of the 
highlighted narratives is focused on Septima Clark and her work with helping 
African American voters to develop literacy skills in Citizenship Schools in South 
Carolina.  In the EDU 3414 course, my sabbatical research has really helped me to 
expand my focus on the history of African American educators who taught in 
segregated schools and I have been able to provide several examples of teachers 
who helped to make segregated schools serve as counterhegemonic communities, 
which is an important theme that Perry (2003) addresses in her essays.   When we 
discuss Septima Clark in the Perry text, in addition to reading the narrative, I bring 
in copies of primary sources, such as interviews, essays, photographs, and 
newspaper articles that I obtained from my research to help students gain a better 
sense of who she was as a person and how she serves as a prime example of how 
African American educators also served as activists in their communities. 
 
Engaging Students and Meeting Their Needs During the Next Five Years 
 
During the next five years, I plan to continue to engage in more faculty development 
to help me meet the needs of English Language Learners and international students 
in my courses.  While I think some of my approaches have been working well, I want 
to delve more deeply into the effective pedagogical practices for engaging 
international students. Later this month, I will be attending a seminar sponsored by 
the Transylvania Writing Assessment Committee that will focus on supporting 
diverse learners (with an emphasis on multilingual learning) in a liberal arts 
context.   
 
Moreover, to build on my sabbatical work, I plan to create a new course that focuses 
on the history of African American education in the United States.  While my EDU 
3414 course addresses this to some extent, the class also focuses on other races and 
ethnicities and has a strong emphasis on social class.  While several students have 
expressed interest in taking courses related to African American studies, we have 
very few courses at Transylvania that address African American history, so my 
proposed new course will be an important addition to the curriculum.  I plan to 
consult with the history professors on campus and potentially cross-list the class so 
that students can count it for an education credit or history credit. 
 
As well, although I currently use some technological tools such as video clips, Power 
Point, websites, Smart Boards, and document cameras during instruction, I would 
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like to utilize more technology in my courses to enhance students’ learning.  The 
education program received a Transylvania University Innovations in Technology 
grant that we are in the process of implementing during the next three years.  We 
purchased Chromebooks to use in our classes, and we are also receiving ongoing 
training on using Google Apps for Education (GAFE).  In my EDU 3074 Interactive, 
Integrative Learning Climates course this semester, my students and I will be using 
the Google Blogger app to create a classroom blog that relates to the course readings 
and classroom discussions.  Future teachers are expected to know how to use a 
variety of technological applications during instruction, and I want them to gain 
exposure to some of these tools in my courses. 
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EDUCATION 
 
Doctor of Education          May 2007  University of Kentucky 
       Literacy- Curriculum and Instruction 
 
Master of Arts                       May 1994                     University of Kentucky                 
                                                                                    Elementary Education—Reading 
 
Bachelor of Arts                    May 1990                     Transylvania University 
                                                                                    Elementary Education 
 
PROFESSIONAL EXPERIENCE 
 
2012-present      Associate Professor of Education 
 
2015-present      Transylvania Coordinator for the 

Council for the Accreditation of 
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2012-2015      Transylvania Unit Head for the  
       National Council    
       for Accreditation of Teacher  
       Education (NCATE) 
 
2011-present      Transylvania Education Program  
       Director 
 
May 2007- present     Assistant Professor of Education 
       Transylvania University 
 
August 2002- May 2007    Knight Foundation Minority  
       Teaching Fellow 
       Education Instructor 
       Transylvania University 
 
June 2006- present     Co-Director, Kentucky Reading 

Project Summer Institute (Kentucky 
State University site) 
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August 1999- June 2002  Distinguished Practitioner, College  
  of Education 
  Murray State University 
 
August 2000- June 2003  Mentor to Purchase Area National 
  Board Certification Teacher  
  Candidates 
 
August 1999- June 2002  Co-Director, Murray State Kentucky  
  Reading Project 
 
August 1999- May 2002  Director, Murray State University 
  Reading Clinic 
 
August 1990-June 1999  Primary Classroom Teacher 
  Cassidy Elementary School 
  Lexington, Kentucky 
 
September 1998- May 1999  Resource Teacher 

Kentucky Teacher Internship 
Program (KTIP) 
 

September 1996- May 1999  Language Arts Curriculum Specialist 
  Cassidy Elementary School 
 
January 1996-May 1999  Supervising Teacher 
  Student Teachers from the 
  University of Kentucky and 
  Transylvania University 
 
June 1996-July 1996  Teacher in “The Academy” 
June 1997-July 1997  Two Summer Programs based on 
  Marva Collins’ Instructional      
                                                                                   Practices 
 
COURSES TAUGHT 
 
Transylvania University (2002- present): 
 
EDU 2024  Children’s Literature 
EDU 2164  Constructivist Pedagogy 
EDU 2414  The Immigrant Child  
EDU 3034  Literacy in Written and Spoken  
  Language for Primary Learners 
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EDU 3074  Interactive, Integrative Learning 
Climates 

EDU 3244  Practicum in Learning Experiences 
EDU 3414  Race, Ethnicity, and Social Class in 

American Education 
EDU 4214  Supervised Teaching in the 
  Primary School 
EDU 4414  Supervised Teaching Middle Grades 
EDU 4114  Supervised Teaching in High School 
FEN 1004  First Engagements (August Term) 
UNIV 1111  Academic Career Skills 
 
Murray State University (1999-2002): 
 
Undergraduate: 
 
REA 412  Practicum in Reading Instruction 
EDU 103  Introduction to Education 
ELE 504  Introduction to Kindergarten and the  
  Primary School 
 
  Supervision of Student Teachers  
  (Elementary) 
Graduate:  
 
REA  612  Foundations of Literacy 
REA 524  Special Problems in Reading: The  
  Kentucky Reading Project 
  
PUBLICATIONS/SCHOLARLY ACTIVITY 
 
Manuscript submitted for publication: 
 
Wheeler, T. R.  (2016).  Keeping the “Faith”: The impact of sociocultural consciousness  
 on the literacy instruction of African American males.   Manuscript submitted for 
  publication. 
 
Articles (published): 
 
Wheeler, T. R. (2012).  Should all forms of ability grouping be eliminated in schools? 

 In C. J. Russo and A. G. Osborne (Eds.), Diversity in Schools (Debating 
Issues in Education), (pp. 152-158). Thousand Oaks, CA: Sage Publications. 

 
Wheeler, T. R., & El-Hindi Trail, A. (2010).  Teaching for equity: A transformationist 
 approach.  The AILACTE Journal, 7(1), 49-68.  
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Lovelace, S., & Wheeler, T. (2006).  Cultural discontinuity between home and school  
language socialization patterns: Implications for teachers.  Education, 127 (2), 
303-309.    

 
Book Chapter: 
 
Cantrell, S., & Wheeler, T. R. (2011). Pedagogy/Instruction: Beyond “best practices.” 

In  R. Powell and E. Rightmyer (Eds.), Literacy for all students: An instructional 
framework for closing the gap (pp. 152-189).  New York: Routledge. 

 
Book Reviews: 
 
Reviewed Life Stories of Culture and Identity for Educators, by Anita Thomas and Sara 

 Schwarzbaum, for Sage Publications, July 2006. 
 
Dissertation:  
 
Wheeler, T.R. (2007).  Making the connection: An investigation of the literacy  
 instructional practices of two culturally responsive African American teachers. 

Unpublished doctoral dissertation, University of Kentucky, Lexington. 
 
 
Other Reviews: 
 
Reviewed paper proposals for the 2008 American Educational Research Association 
(AERA) Annual Conference in New York 
 
Reviewed article manuscripts for the Kentucky Reading Journal (2007, 2008, 2011) 
 
Reviewed presentation proposals for the 2007 Kentucky Reading Association Annual 
Conference 
 
Reviewed research grant proposals for the Collaborative Center for Literacy 
Development (CCLD) at the University of Kentucky- November 2010; October 2011 
 
Paper Presentations: 
 
Wheeler, T. R., Powers, S. W., and Stroder, M. E. (April, 2016).  A personal and 

professional application: Sharing the framework of a collaborative self- 
excavation project for public scholars.  Roundtable paper presentation at 
the American Educational Research Association Annual Conference in 
Washington, D.C. 

 
Wheeler, T. R., Stroder, M. E., and Powers, S. W. (April, 2015). A collaborative self- 

excavation project: Advancing justice in education for all students. Paper 
presentation at the American Educational Research Association Annual  
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Conference in Chicago, IL. 
 
Wheeler, T.R., Powers, S.W., Stroder, M.E., and Cox, A. J.(April, 2014).  Policy and 

 practice: A call to abandon the continuation of the legacy of educational  
inequities.  Paper presentation at the American Educational Research Association  
Annual Conference in Philadelphia, PA. 

 
Wheeler, T. R. (May, 2013)  Teacher educators: Using access to promote equity in the  
 classroom and in the academy. Paper presentation at the American Educational 

Research Association Annual Conference in San Francisco, CA. 
 
Hurley, A. B. & Wheeler, T. R. (2012, February).  Education as a liberal art. Paper  

  Presentation at the Association of Independent Liberal Arts Colleges for Teacher 
 Education (AILACTE) Annual conference in Chicago, IL. 

 
Rightmyer, E., & Wheeler, T. R. (2011, April).  Culturally responsive instruction: 

Teacher practices and beliefs in culturally and linguistically diverse schools. 
Paper presentation at the Annual Meeting of the American Educational Research 
Association (AERA) in New Orleans, LA. 

 
Wheeler, T. R. (2011, April).  Keeping the “Faith”: The impact of sociocultural 

consciousness on the literacy instruction of African American males.  Paper 
presentation at the Annual Meeting of the American Educational Research 
Association (AERA) in New Orleans, LA. 

 
Wheeler, T. R. (2011, April).  Working twice as hard to get half as much: The influence 

of White supremacy on the life of an African American teacher educator.  Paper 
presentation at the Annual Meeting of the American Educational Research 
Association (AERA) in New Orleans, LA. 

 
Wheeler, T. R.  (2010, May).  Intentional teaching: Examining the literacy 
       instructional practices of two culturally responsive African American teachers.  
            Paper presentation at the Annual Meeting of the American Educational Research 
            Association (AERA) in Denver, CO. 
 
Wheeler, T. R. (2009, April).  Keep the ‘Faith’: A critical examination of the intentional  

literacy instructional practices of one culturally responsive African American 
teacher.  Paper presentation at the Annual Meeting of the American Educational 
Research Association (AERA) in San Diego, CA.   

 
Wheeler, T. R. (2008, March).  An investigation of the literacy instructional practices of  

two culturally responsive African American teachers.  Paper presentation at the 
Annual Meeting of the American Educational Research Association (AERA) in 
New York, NY. 

 
Wheeler, T. R. (2005, April).  A critical exploration of classroom discourse practices and  



  Wheeler   Curriculum Vitae 
 

6 
 

participation structures during literacy instruction.  Paper presentation at the  
Annual Meeting of the American Educational Research Association (AERA) in 
Montreal, Quebec. 

 
Paper/Poster Session 
 
Wheeler, T. R. (2004, April).  Examining the effects of classroom discourse and 
  participation structures on teacher-student interactions during literacy 

instruction.  Poster presentation at the University of Kentucky College of 
Education Research Conference in Lexington, KY. 

 
Research Projects: 
 
Member of the Collaborative Center for Literacy Development (CCLD) Research 
Agenda Think Tank- 2009 
 
Member of the CCLD Read to Achieve/Culturally Responsive Instruction Research 

Team- 2009-2011  
Assisted with data analysis for the research project, “The Effectiveness of Culturally 
Responsive Instruction with Primary-Grade Struggling Readers.” 
 
Research Group: 
Member of the Identity, Ethnicity, and Race in Learning Working Group of the American 
Educational Research Association (AERA)  
 
Summer Institute: 
 
Selected as a participant for the National Endowment for the Humanities (NEH) Summer 
Seminar/Institute at the W. E. B. Du Bois Institute at Harvard University- “African 
American Struggles for Freedom and Civil Rights: 1865-1965” (June 27-July 22, 2011).  
 
 
SELECTED INVITED PRESENTATIONS 
          
Wheeler, T. R. (September, 2015).  What matters to me and why.  Invited guest speaker 

 for this series, sponsored by the Transylvania University Office of Religious Life. 
 
Wheeler, T. R. (March, 2015).  Keeping African American history alive.  Guest lecture to  
 Dr. Melissa McEuen’s African American History course at Transylvania 
            University.   
 
Wheeler, T.R. (December, 2014).  Women in the Transy bubble.  Panel participant in a 

 discussion about the personal and professional experiences of invited 
 Transylvania University faculty members. 
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Wheeler, T. R. (August, 2014). The Transylvania education program: Focus on 
excellence. Invited guest speaker for the Lexington Kiwanis Club.   

 
Wheeler, T. R., Hurley, A.B., Maupin, A., El-Hindi Trail, A., and McCloud, J .S.  
 (February, 2014).  It’s not about bulletin boards and stringing beads:  The true  
 story of the education program. Presentation for the  Academic Affairs Open Hour  
 at Transylvania University in Lexington, KY. 
 
Wheeler, T. R. (October, 2013).  Using the Culturally Responsive Instruction  
 Observation Protocol (CRIOP) to meet the literacy needs of diverse students.  
 Presentation at the Kentucky Reading Association Annual Conference in  
 Lexington, KY. 
 
Wheeler, T.R. (September, 2013).  Best practices for incorporating the initiatives of 

 Senate Bill 1 into the Transylvania education program.  Panel presentation at the  
Association of Independent Kentucky Colleges and Universities (AIKCU)  
College and Career Readiness Conference in Erlanger, KY. 

 
Wheeler, T. R.  (2012, January).  The challenges of being an African American student 

and faculty member in a predominantly White institution.  Invited presentation to  
the College of Education and Human Services faculty at Longwood University in 
 Farmville, Virginia. 

 
Wheeler, T. R. (2010, 2011, August). Facilitating effective classroom discussions.  

Presentation for Student Orientation Leader Sessions at Transylvania University 
in Lexington, KY. 

 
Wheeler, T. R., Hopper, J., & Bingham, V. (2011, January).  Beyond good intentions:  
 Institutionalizing diversity as a core value at Transylvania.  Presentation for the  
 Academic Affairs Open Hour at Transylvania University in Lexington, KY. 
 
Wheeler, T. R. (2010, February). Making the connection: The power of culturally  
 responsive pedagogy in the lives of African American males. Presentation for  
 the University Dialogues at Transylvania University in Lexington, KY. 
 
Wheeler, T. R. (2008, September). Intentional teaching: Implementing culturally 

responsive instruction to improve literacy experiences for African American male 
students. Presentation at the Kentucky Reading Association Annual Conference in 
Louisville, KY. 

 
Wheeler, T .R. (2008, June). Intentional  teaching: A look at two culturally 

responsive teachers in action. Presentation at the International Reading 
Association (IRA) Southeast and Plains Regional Leadership Workshop in New 
Orleans, LA. 

 
Wheeler, T .R. (2008, February). The role of culturally responsive instruction in a 
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balanced literacy program. Presentation for the Kentucky Reading Project 
Directors’ Meeting in Lexington, KY. 

 
Wheeler, T. R. (2007, December). Making the connection: An investigation of the  

literacy instructional practices of two culturally responsive African American 
teachers. Presentation for the Academic Affairs Open Hour at Transylvania 
University in Lexington, KY. 

 
Wheeler, T. R., Maupin, A., Goodloe, J. & Smith, W.  (2005, September).  Hands-on  

history: Shaping content area literacy through an investigation of the 
Underground Railroad in Kentucky. Presentation for the Kentucky Reading 
Association Annual Conference in Louisville, KY, and the 
Academic Affairs Open Hour Presentation at Transylvania University  
Lexington, KY . 

 
Wheeler, T. R. (2005, June). The role of culturally responsive instruction in a balanced 

literacy program. Presentation for Murray State Kentucky Reading Project in 
Murray, KY. 

 
Wheeler, T. R. (2005, November). Co-presenter with students from Literacy and Inquiry  

classes. Going beyond ‘food and festivals’ in culturally responsive teaching: 
Examining the contributions of Islam to literature and science. Presentation for 
the Transylvania University Education Symposium-“Understanding Muslim 
Children” in Lexington, KY. 

 
Wheeler, T. R. (2004, September). The role of culturally responsive instruction on  

helping children to read, achieve, and succeed. Presentation for the Kentucky 
Reading Association (KRA) annual conference in Lexington, KY. 

 
Wheeler, T. R. (2004, May). Commencement Speaker. Ivy Tech State College in Wabash, 

 Indiana. 
 

Hurley, A., El-Hindi Trail, A., & Wheeler, T .R. (2004, February). Discoveries: Bridging 
the university-public school divide. Presentation for the Association of 
Independent Liberal Arts Colleges of Teacher Education (AILACTE) Annual 
Conference in Chicago, IL. 

 
Wheeler, T. R.(2003, May). Commencement Speaker. Central Kentucky Technical  
 College in Lexington, KY. 
 
Wheeler, T. R. ( 2003, March).  2002 Caldecott books for Consideration. Presentation at 

 the 35th Annual McConnell Literature Conference in Lexington, KY. 
 
Wheeler, T. R.(2003, February). Panelist. Affirmative Action in higher education: Do we  
 still need it? Central Kentucky Technical College in Lexington, KY. 
 



  Wheeler   Curriculum Vitae 
 

9 
 

El-Hindi Trail, A., Hurley, A., Wheeler, T. R., & Dezarn, S.  (2003, January).  
Presentation for the Association of Independent Liberal Arts Colleges of Teacher 
Education Annual Conference (AILACTE) in New Orleans, LA. 

 
Wheeler, T. R. (2001, November). Professionalism in teaching. Presentation for Kappa 

 Delta Pi Meeting/Initiation at Murray State University in Murray, KY. 
 

Wheeler, T .R. (2001, June ). Literacy for early childhood learners. Presentation at the 
Western Kentucky Association for Early Childhood Education (WKAFECE) 
Spring Conference at Mid-Continent College in Mayfield, KY. 

 
Wheeler, T. R. (2000, October). Sharing what’s been learned from the Kentucky Reading 

 Project. 4th Annual National Board Certified Teacher Meeting in Orlando, FL. 
 
 
SELECTED INSERVICE PRESENTATIONS/WORKSHOPS 
 
Wheeler, T.R.  (February, 2016).  The role of vocabulary in a balanced literacy  

program.  Presentation at the Kentucky State University Kentucky Reading 
Project Follow-Up Session in Frankfort, KY. 

 
Wheeler, T. R. (2014 and 2015, June).   Literacy for all: The role of the culturally 
  responsive instruction in meeting the  needs of diverse students. Presentation at  
 the Kentucky Reading Project Summer Institute in Louisville, KY. 

 
Wheeler, T. R. (2013, June).  Best practices for phonics/phonemic awareness, word  
 recognition, and vocabulary instruction. Presentation at the Kentucky Reading 

 Project Summer Institute in Louisville, KY. 
 
Wheeler, T. R. (2012, November).   Literacy for all: The role of the culturally 

 responsive instruction in meeting the  needs of diverse students. Presentation for  
the Kentucky Reading Project (KRP) Follow-up Session at Murray State  
University in Murray, KY. 

          
Wheeler, T. R. (2012, November.)  Making the connection: The importance of 

culturally responsive instruction for diverse learners. Guest lecture  
for undergraduate literacy education courses at Murray State University in  
Murray, KY. 
 

Wheeler, T. R. (2012, November).  Conversations about culturally relevant pedagogy.  
Presentation to the Murray State University College of Education faculty. 

 
Wheeler, T. R. (2011 and 2012, June). Literacy for all: The role of the culturally  
            Responsive instruction in meeting the  needs of diverse students. Presentation for  
            the Kentucky Reading Project Refresher Workshop at Kentucky State University 
            in Frankfort, KY. 
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Wheeler, T. R. (2010, November). The impact of equity and diversity issues on a  

balanced literacy program.  Kentucky Reading Project Follow-Up session at 
Murray State University in Murray, KY. 

 
Wheeler, T. R. (2010, September). Supporting the literacy needs of English Language  

Learners (ELLs).  Presentation for the Kentucky Reading Project Follow-Up 
Session at Kentucky State University in Frankfort, KY. 

 
Wheeler, T .R. (2010, June). Using phonological awareness, phonemic awareness, and 

word recognition strategies to build fluency. Presentation for the Kentucky 
Reading Project Institute at Kentucky State University in Frankfort, KY. 

 
Wheeler, T. R. (2010, June). The impact of equity and diversity issues on a balanced  

literacy program.  Presentation for the Kentucky Reading Project Institute at 
Kentucky State University in Frankfort, KY. 

 
Wheeler, T. R. (2009, November). The role of comprehension in a balanced literacy  

program.  Presentation for the Kentucky Reading Project Follow-up Session at 
Kentucky State University in Frankfort, KY. 

 
Wheeler, T. R. (2009, June). Applying research and theory to meet the literacy needs of  

all students.  Presentation for the Kentucky Reading Project Institute at Kentucky 
State University in Frankfort, KY. 

 
Wheeler, T. R. (2009, June). Addressing equity and diversity issues and their impact on  

literacy instruction. Presentation for the Kentucky Reading Project Institute at 
Kentucky State University in Frankfort, KY. 
 

Wheeler, T. R. (2008, June). Addressing equity and diversity issues and their impact on 
literacy instruction. Presentation for the Kentucky reading Project Institute at 
Kentucky State University in Frankfort, KY. 

 
Wheeler, T. R. (2007, June). Addressing the challenges of designing and managing a 

balanced literacy program. Presentation for the Kentucky Reading Project 
Institute at Kentucky State University in Frankfort, KY. 

 
Wheeler, T. R. (2006, June). Literature circles in action. Presentation for the Kentucky 

 Reading Project Institute at Kentucky State University in Frankfort, KY. 
 
Wheeler, T. R. (2006, June). Understanding phonics, phonemic awareness, and word 

recognition strategies. Presentation for Kentucky State University in Frankfort, 
KY. 

 
Wheeler, T. R. (2004, June). Exploring philosophy, management, and organization of a 

balanced literacy program. Presentation for Elizabethtown Independent Schools 
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Summer Literacy Project in Elizabethtown, KY. 
 
Wheeler, T .R. (2002, June). Increasing reading comprehension for intermediate students.  
 Presentation for Sparks Elementary School in Mayfield, KY. 
 
 
Wheeler, T. R. (September 2001-June 2002). Workshop Facilitator/Consultant for  

National Board Certification Candidate Regional Workshops (sponsored by the 
Education Professional Standards Board) in Madisonville, KY (Badgett Center) 
and in Murray, KY. (Murray State University) 
 

 
 
SELECTED UNIVERSITY SERVICE 
 
Transylvania University: 
 
2016-2018      Personnel Committee 
 
2015-2016      Project One Diversity Task Force 
 
2014-2015      Appeals Committee of the Personnel 

            Committee 
 
2014-2015      Member, Senior Thesis Defense  
       Committee for  
       Writing/Rhetoric/Communication 

            Major Alyssa Oakley 
 
2013-2014      Faculty Classroom Visitor for Becky 
                                                                                    Fox (Biology) and Zoe Strecker  
       (Art) 
 
2013-present      Institutional Review Board 
 
2013-present      Interviewer for Premier and 

            Trailblazer Scholarships 
 
2012       Faculty Classroom Visitor for Jeff  
       Hopper (Business Administration) 
 
2012-2013      Member, Dean’s Search Committee 
 
2012-2013     Chairperson, Education Faculty 

Search Committee 
 



  Wheeler   Curriculum Vitae 
 

12 
 

2011 Chairperson, Gender/Sexuality 
Center Focus Group 

 
2011 Area V Discussion Group 
 
2011 Presenter, New Faculty Open Hour 

Forum 
 
2011       “Second Engagements” Faculty 

 Discussion Leader 
 
2011 Co-Facilitator, Faculty Diversity 

Infusion Summer Workshop 
 
2010-2012      Grants Allocation Committee 
 
2010-2013      President’s Advisory Council   
 
2010-2011      Faculty Search Committee, 
       Sociology Position 
 
2010       William T. Young Scholarship 

Selection Committee 
 

2010       Martin Luther King Jr. Program  
       Participant 
 
2009-2013 Diversity Issues Subcommittee of 

CPC- Chairperson 
 
2009-2011 Writing Assessment Committee 
 
2009-2010 Transylvania University Branding 

Advisory Group 
 
2009-2010 University 1111 Faculty Mentor 
 
2009 Coordinator of the Paul Laurence 

Dunbar High School Mentoring 
Program (co-sponsored by the 
Transylvania University Education 
Program) 

 
2008-2010      Board of Trustees Planning and  
       Evaluation Committee 
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2008-2009      President’s Diversity Enhancement  
       Advisory Committee 
 
2008-2009      Faculty Search Committee, Music  
       Technology Position 
 
2008-2011      ”First Engagements” Faculty 

 Discussion Leader 
 
2008 Privilege, Power, and Difference (by 

Allan Johnson) Book Discussion 
Group Leader 

 
2008 Faculty Search Committee, 

Sociology Position 
 
2008 United Way Committee, Co-Chair 
 
2008- 2012 Faculty Adviser for the First-year 

Urban Project (FUP) 
 
2008-present      Faculty Adviser for the Lampas  

Circle of Omicron Delta Kappa 
(ODK) 

 
2007-2009      Committee on Admissions and  
       Academic Standards (CAAS)- 
       Chairperson, 2008-2009 
 
2007-2010      Transylvania Representative on the 

2010 World Equestrian Games 
Spotlight Lexington Host Committee 

 
2007       Fulbright Selection Committee 
 
2007       Panelist for Diversity Recruitment  

Program sponsored by the 
Admissions Office 

 
 
2007       Program Participant 
       Martin Luther King, Jr. Program 
       January 11, 2007 
 
2006-2007      United Way Committee 
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2005, 2006, 2007, 2010    Faculty Panelist for Spring Preview 
Day Admissions Office Recruiting 
Event  
 

2005-2006      Faculty/Student Interaction Working 
Group for the Diversity Issues 
Subcommittee 

 
2005 Cralle Fellowship Nomination 

Committee 
 
2005 Student Orientation Leader (SOL) 
 Selection Committee 
 
2004-present Faculty Adviser, Phi Mu Sorority 
 
2003       Delayed Recruitment Committee 
 
2003       Member, William T. Young  
       Scholarship Selection Committee 
 
2002-present Presenter and Participant at 

Admissions Open Houses and 
 Academic Fairs 
 
2002-2006      Diversity Issues Subcommittee 
 
2002-2006      Participant 
       Transylvania University Alumni  
       Career Networking Program 
 
2002- present      Teacher Education Advisory Board 
 
Murray State University: 
 
November- December 2000 Murray State University (MSU) 

College of Education Search 
Committee—Director of Teacher 
Education Services Position  

 
August 2000- May 2002 MSU College of Education 

Multicultural Education Committee 
 
October 2000      Presenter 
       Hart Residential College Program 
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Topic: “What Do I Do After 
Graduation?” 

 
April 2000- May 2002    Mentor to the Vice-President 

Murray Area Council of the 
International Reading Association 

 
February 2000  MSU Search Committee—Reading 

Position 
 
October 1999- May 2002  Mentor 
  Murray State Chapter of Lions Club, 

International 
 
SELECTED PROFESSIONAL SERVICE 
 
2016-2018      Member, Kentucky Association of  
       Colleges for Teacher Education 

            (KACTE) 
Board of Directors; Representative 
for Private Colleges/Universities  

 
2016-2017 Interim Chair, Awards Committee of 

the Critical Examination of 
Race, Class, Gender, and Ethnicity 
Special Interest Group of the 
American Educational Research 
Association (AERA) 

       
2015-present      Member, Accreditation Audit  

Committee of the Kentucky 
Education Professional Standards 
Board; Representative for 
Association of Independent 
Kentucky Colleges and Universities 
(AIKCU) Institutions 
 

2015-present      Member, Awards Committee of the  
       Critical Examination of 

Race, Class, Gender, and Ethnicity 
Special Interest Group of the 
American Educational Research 
Association (AERA) 

 
2014       Member, National Council for  
       Accreditation of Teacher Education 
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            (NCATE) Board of  
       Examiners for   
       Continuing Accreditation Review of 

Taylor University (Upland, Indiana)  
 
2011-2016      Doctoral Committee Member for  
       John Marshall, doctoral student at  
       Western Kentucky University 
 
2009-2011      Immediate Past President, Kentucky 

Reading Association 
 
2008-2010      Member, Diversity Issues 

Subcommittee of the International 
Reading Association (IRA) 

 
2008-2010 Advisory Board, Collaborative 

Center for Literacy Development 
(CCLD) 

 
2008-2009 President, Kentucky Reading 

Association 
 
2007-2008      President-Elect, Kentucky Reading 

Association 
 

2007-2008      Treasurer, Bluegrass Reading 
Council 
 

2006-2007 Kentucky Reading Association 2007 
Conference Coordinator 

 
2006-2007 Vice-President, Kentucky Reading  
 Association 
 
2004-2006 Secretary, Kentucky Reading 

Association (KRA) 
 
2002-2014 Member, Kentucky Reading 

Association Board of Directors 
 
2004-2007 Advisory Board, National Early 

Childhood Transition Center 
(NECTC) 
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2004- present Advisory Board, Athens-Chilesburg 
Elementary Family Resource Center 

 
2002-2003 Vice-President, Kentucky 

Association for National Board 
Certified Teachers (KANBCT) 

 
 
 
 
PROFESSIONAL ASSOCIATION MEMBERSHIPS 
 
2013-present      American Association of University  
       Professors (AAUP) 
 
March 2006- present Kappa Delta Pi Education Honor 

Society 
 
July 2004- present     American Educational Research  
       Association (AERA) 
 
August 2000-present     Bluegrass Reading Council 
 
August 2000-present  Kentucky Reading Association 

(KRA) 
 
August 1999- 2002  Murray Area Council of the 

International Reading Association 
  
1991- present  International Reading Association 

(IRA) 
 
1990- 2002  National Education Association 
  Kentucky Education Association 
  Fayette County Education 

Association 
 
PROFESSIONAL CERTIFICATIONS 
 
November 1998  Achieved National Board 

Certification from the National 
Board for Professional Teaching 
Standards (NBPTS)—Early 
Childhood Generalist Certificate 
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GRANTS 
 
Summer 2014      Grant from the David and Betty  
       Jones Faculty Development Fund for  
       a collaborative research project  
       examining teachers’ instructional  

      practices at Lasallian schools in Sri 
Lanka (project cancelled due to 
unforeseen circumstances with the  
research site) 

 
Summer 2011      Grant from the David and Betty  
       Jones Faculty Development Fund for 

the NEH seminar, “African  
American Struggles for Freedom and  
Civil Rights: 1865-1965” at the 
W.E.B. DuBois Institute at Harvard  
University 

 
Summer 2005      Faculty-directed Student Research  

Grant from the David and Betty 
Jones Faculty Development Fund 
for the Underground Railroad 
Summer Camp created by education 
students Jessie Goodloe and Whitney 
Smith 

 
Spring 2001  Murray State University College of 

Education Mini-Grant 
Purpose: To design a multicultural 
resources website and purchase 
additional multicultural materials. 

 
Summer 2000  Teaching America About 

Accomplished Teaching (TAAAT) 
Mini-Grant from the National Board 
for Professional Teaching Standards 
(NBPTS) and the Rockefeller 
Foundation 

  Purpose: To establish an outreach 
program to make community and 
business leaders aware of the 
significance of National Board 
Certification and accomplished 
teaching. 
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CONSULTING 
 
 
2010  Consulted with administrators at 

Lexington Catholic High School  
  (Lexington, KY) about how to 

address diversity issues at the school 
 
2009  Conducted a site visit to Wayland 

Alexander Elementary School in 
Hartford, KY to evaluate the school-
wide literacy instructional program 

 
HONORS 
 
2016       Recipient of Sabbatical Leave for  
       Winter and May 2016 
 
2011                                                                        Recipient of the Bingham Award for  

Teaching Excellence- Transylvania 
University 

 
2011       Awarded Graduate Faculty Status  
       at Western Kentucky University 
 
2009       Recipient of the Distinguished 

Alumni Award from the Albion High 
School Alumni Association, Albion, 
Michigan 

 
2007 Recipient of the Bingham Start-Up 

Grant 
 
2007 Selected as Phi Kappa Tau Faculty 

Member of the Year 
 
2006       Selected as the Transylvania 

University Greek Advisor of the 
       Year      
  
2006 Inducted into the University of 

Kentucky Chapter of Kappa Delta Pi 
Education Honor Society 

 
2002       Recipient of the Knight Foundation 
       Minority Teaching Fellowship at  
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       Transylvania University 
 
2002 Recognition from the Graves County 

Kentucky) School District for 
Pioneering Efforts in Mentoring 

 National Board Certification 
 Candidates 
 
2001 Elected to the Transylvania 

University Board of Trustees 
 
1997            Golden Apple Achiever Award 

Ashland, Inc. Teacher Achievement 
Awards Program 

 
1991            Fayette County Public Schools 

Nominee for the Sallie Mae First-
Year Teacher Award 

 
1986-1990  William T. Young Scholar, 
   Transylvania University 
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EDU 3074 
 
 Interactive, Integrative Learning Climates 
 
 Winter Term 2017 
 
Dr. Tiffany Wheeler, Associate Professor of Education 
219 Cowgill Center 
Office phone: 233-8186 
E-mail: twheeler@transy.edu 
 
Class meeting times and location: Tuesday/Thursday, 9:30-10:45;  Lab: Tuesday, 8:30-9:20 a.m.; Cowgill 
Center 106 
 
 Office Hours 
 
 
Monday         9:00-12:00; 1:30-3:00 
                             
Tuesday         3:00-4:30 
 
Wednesday    1:30-2:30 
 
Thursday        3:00-4:00 
 
Friday            By appointment only  
 
I am not always able to keep my office hours due to student teacher observations, campus meetings, off-
campus appointments, and other such endeavors.  Please schedule appointments within office hours.  
Appointments can also be made at other times. 
 

       
 
  Required Texts 
 
Cowhey, Mary.  Black Ants and Buddhists: Thinking Critically and Teaching Differently in the Primary 
            Grades. Portland, ME: Stenhouse, 2006. 
 
Fritzer, Penelope and Brewer, Ernest.  Social Studies Content for Elementary and Middle School  
             Teachers.  Boston: Allyn & Bacon, 2010.             
             
Lester, Julius.   Day of Tears.  New York: Hyperion, 2005. 
 
Parker, Walter C.  Social Studies in Elementary Education (14th edition).   Boston: Pearson, 2012.  
 
 
   
  Description of Course 
 
In this course, students will learn to prepare interactive learning experiences for their future elementary 
students which integrate various subject concepts and processes focused on research questions appropriate 

mailto:twheeler@transy.edu
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to the learning level of the diverse learners.  They will learn to select, integrate, and translate knowledge 
and methodology from history, the social science disciplines, music, arts, and literature into learning 
activities appropriate for all learners. 8 hours of field observation are required for this course. 
 
  
  Portfolio Items Required from this Course  
 
*An interdisciplinary unit, with a social studies theme, incorporating music, art, and literature and 
including accommodations for learners from various cultures and for learners with exceptional needs and 
diverse learning styles; and utilizing authentic, performance-based assessment items. 
 
*Reflection paper that describes your field experience/placement and teaching for this course. 
 
*Please save electronic copies of these portfolio items, as you will upload them to Task Stream, 
which is an online assessment program that the education program has adopted to monitor 
documents required for state and national accreditation. 
 
 
 

How This Course Relates to Transylvania University’s Liberal Arts Mission 
 

 
Transylvania University has the following mission statement:  Through an engagement with the 
liberal arts, Transylvania University prepares its students for a humane and fulfilling personal 
and public life by cultivating independent thinking, open-mindedness, creative expression, and 
commitment to life-long learning and social responsibility in a diverse world. 
 
This course cultivates independent thinking, open-mindedness, creative expression, and 
commitment to life-long learning, particularly in the area of social studies.  This course helps 
candidates develop social responsibility in their role as a future classroom teacher and enables 
them to prepare to work effectively with diverse learners. 
 
Big Ideas/Essential Questions 
 
What should elementary students be learning about social studies? 
What are the goals of social studies education? 
Which approaches are best to help students engage in historical inquiry? 
How do we teach diverse learners in the social studies classroom? 
What are the principles of democratic citizenship? 
How should elementary teachers address current events and controversial issues in the 
classroom? 
How can social studies concepts be integrated with other disciplines, including the arts? 
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Teacher Education Program Model 
 

 
 
 
 

Transylvania University 
 
 

Student Learning Outcomes and Course Objectives as Related to Transylvania’s Teacher 
Education Program Model 

 
The education program has developed the following theme to describe teachers: Public Intellectuals 
who Care.  In order to be caring public intellectuals, future educators must develop their expertise in 
three main areas which are identified in the program model.  They must be knowledgeable and 
capable of putting their knowledge into action so that they are caring facilitators of learning for every 
learner.  They must also reflect about their knowledge and actions, constantly evaluating and making 
changes as needed.  In order to achieve these program goals and purposes, the following dispositions, 
objectives, and learning outcomes are fostered:  
 
 
I.  Program Objectives and Learning Outcomes/Disposition One: Knowing 
 
 Future educators: 
 

• demonstrate the theoretical knowledge, professional and pedagogical principles, and technology to 
design a caring and positive learning environment and plan developmentally appropriate integrated/ 
interdisciplinary social studies instruction for primary learners. 

 
• demonstrate the knowledge of individual differences in development and diversity (cultural, physical, 

social, ethnic, or cognitive) that is needed to plan and implement effective and inclusive 
integrated/interdisciplinary social studies instruction that ensures care and attention to every learner. 

 

 
 

 
 

 
Public Intellectuals who  
 Care 

 

Reflection 

Knowledge 

Action 

Teacher Education Program 

Liberal Arts Foundation 
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Key dispositional elements needed for these outcomes: 
 
• The candidate has self-knowledge, realizing that she or he has a passion for learning and for teaching, 

and the ability to critique his/her own teaching/learning effectiveness. 
• The candidate seeks to know “why.” 
• The candidate possesses sensitivity toward understanding and appreciating various dimensions of 

human development and diversity. 
 

II. Program Objectives and Learning Outcomes/Disposition Two: Reflection 
 
Future educators: 

  
• engage in continuous assessment of learning experiences in P-6 classrooms, as well as that of content 

knowledge pertaining to social studies, music, art, etc. by writing reflective papers and assessing the 
impact of their instruction on students’ learning.  They will be able to use that assessment to refine 
their teaching and design subsequent integrated/interdisciplinary social studies’ lessons.  

 
• explain the importance of students being involved in their own learning related to the social sciences 

and search for meaning in the texts, primary source documents, and other learning experiences that 
they encounter. 

 
Key dispositional elements related to these outcomes: 
 
• The candidate is interested in reflecting upon learners’ progress and encouraging their learning. 
• The candidate engages in self-reflection in numerous ways. 
• The candidate is inclined to listen to and respect others, especially individuals from cultures and 

backgrounds different from his/her own. 
 

III. Program Objectives and Learning Outcomes/Disposition Three: Action 
 
Future educators: 

 
• design and implement a variety of learning situations by applying principles, concepts, and 

knowledge of social studies, music, arts, and literature content, professional concepts, and technology 
integration in the preparation of developmentally appropriate learning experiences for all learners. 

 
• assess their students’ learning and plan for further instruction based on those assessments. 
 
• interact positively with students, teachers, and parents in their school and community settings. 
 
Key dispositional elements required for these outcomes: 
 
• The candidate has an interest in and an understanding of how to interact positively with others based 

upon reflection on diverse situations. 
• The candidate exhibits problem-solving abilities and creativity, being able to analyze and change 

instruction as needed. 
• The candidate values planning and organizing. 
• The candidate appreciates the need to communicate well. 
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• The candidate has an interest in assessing students’ work fairly and in preparing developmentally 
appropriate learning experiences based upon assessments. 

 
Kentucky Teacher Standards 

 
This course helps candidates to prepare for Kentucky Teacher Standard 1, as students acquire content 
knowledge related to social studies concepts and topics.  The course also addresses Kentucky Teacher 
Standard 2, which emphasizes the designing and planning of instruction.   As well, this course supports 
Kentucky Teacher Standards 3 and 4, which focus on creating and maintaining a positive learning climate 
and implementing and managing instruction.  Candidates will design integrated social studies’ lessons 
and teach them in their field placements.  Candidates also gain experience with Kentucky Teacher 
Standard 6, as they utilize technology in preparing their current events and history project presentations 
and evaluating websites from a multicultural perspective.  This course also fosters Standard 7, which 
emphasizes reflecting on and evaluating specific teaching/learning situations.  Students will reflect about 
their lesson planning and teaching experiences. 
 

Kentucky Academic Standards 
 
The Kentucky Academic Standards (KAS) were adopted by the Kentucky State Board of Education in 
June 2010. The KAS contains content formerly in the Program of Studies (2006) for all content areas, 
except in English Language Arts (ELA) and Mathematics. This course incorporates the Big Ideas for 
elementary social studies that are found in the KCAS: Government and Civics, Cultures and Societies, 
Economics, Geography, and Historical Perspective.  This course also addresses how to integrate the arts 
(visual, drama, and music) into social studies instruction, so some aspects of the Arts and Humanities 
standards from KCAS are highlighted. 
 

Interstate Teacher Assessment and Support Consortium (InTASC) Standards 
 
This course addresses the following InTASC standards: 
 
Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and across the cognitive, linguistic, 
social, emotional, and physical areas, and designs and implements developmentally appropriate and 
challenging learning experiences.  
 
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that enable each learner to meet high 
standards.  
 
Standard #3: Learning Environments. The teacher works with others to create environments that support 
individual and collaborative learning, and that encourage positive social interaction, active engagement in 
learning, and self-motivation. 
 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline 
accessible and meaningful for learners to assure mastery of the content. 
 
 Standard #5: Application of Content. The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related 
to authentic local and global issues. 
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Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision 
making.  
 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary 
skills, and pedagogy, as well as knowledge of learners and the community context.  
 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies 
to encourage learners to develop deep understanding of content areas and their connections, and to build 
skills to apply knowledge in meaningful ways. 
 

ACEI Standards 

This course also addresses the following Association for Childhood Education International (ACEI) 
standards: 

1.0 Development, Learning, and Motivation- Candidates know, understand, and use the major concepts, 
principles, theories, and research related to development of children and young adolescents to construct learning 
opportunities that support individual students’ development, acquisition of knowledge, and motivation.  
 
2.4 Social studies—Candidates know, understand, and use the major concepts and modes of inquiry from the 
social studies—the integrated study of history, geography, the social sciences, and other related areas—to 
promote elementary students’ abilities to make informed decisions as citizens of a culturally diverse 
democratic society and interdependent world; (This is the most salient ACEI standard for this course.) 
 
2.5 The arts—Candidates know, understand, and use—as appropriate to their own understanding and skills—the 
content, functions, and achievements of the performing arts (dance, music, theater) and the visual arts as primary 
media for communication, inquiry, and engagement among elementary students;          
 
3.1 Integrating and applying knowledge for instruction—Candidates plan and implement instruction based on 
knowledge of students, learning theory, connections across the curriculum, curricular goals, and community;  
 
3.2 Adaptation to diverse students—Candidates understand how elementary students differ in their development 
and approaches to learning, and create instructional opportunities that are adapted to diverse students;  
 
3.3 Development of critical thinking and problem solving—Candidates understand and use a variety of teaching 
strategies that encourage elementary students’ development of critical thinking and problem solving;  
 
3.4 Active engagement in learning—Candidates use their knowledge and understanding of individual and group 
motivation and behavior among students at the K-6 level to foster active engagement in learning, self-motivation, 
and positive social interaction and to create supportive learning environments;  
 
3.5 Communication to foster collaboration—Candidates use their knowledge and understanding of effective 
verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive 
interaction in the elementary classroom.  
 
4.0 Assessment for instruction—Candidates know, understand, and use formal and informal assessment strategies 
to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical 
development of each elementary student.  
 
5.1 Professional growth, reflection, and evaluation—Candidates are aware of and reflect on their practice in light 
of research on teaching, professional ethics, and resources available for professional learning; they continually 
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evaluate the effects of their professional decisions and actions on students, families and other professionals in the 
learning community and actively seek out opportunities to grow professionally.  
 
 

National Council for the Social Studies (NCSS) Themes 
In this course, candidates also become familiar with the National Council for Social Studies (NCSS) 
Themes that should be integrated into social studies instruction.  The NCSS framework consists of ten 
themes incorporating fields of study that correspond with one or more relevant disciplines. The 
organization believes that effective social studies programs include experiences that provide for the study 
of: 

• Culture 
• Time, Continuity, and Change 
• People, Places, and Environments 
• Individual Development and Identity 
• Individuals, Groups, and Institutions 
• Power, Authority, and Governance 
• Production, Distribution, and Consumption 
• Science, Technology, and Society 
• Global Connections 
• Civic Ideals and Practices 

 
   

  Assignments 
 

 
Exam. [Knowing; KTS 1; ACEI 2.4] (100 points).  There will be one exam covering major course 
concepts.    

 
Fieldwork Reflection Paper . [Reflection; KTS 2, 4, 7; ACEI 3.1, 5.1] (30 points).  You will be 
assigned a field placement where you will observe social studies teaching and teach one social studies 
lesson.  Near the end of the semester, you will write a reflective paper about your experiences, as well as 
concepts addressed in class discussions and readings.  
 
Unit. [Knowing, Action; KTS 2,4; ACEI 2.4, 2.5, 3.1, 3.2, 3.3, 3.4, 4.0] (125 total points).  You will 
design an inquiry-based, interdisciplinary unit organized around a social studies topic/theme. You will 
need to integrate social studies concepts with the arts (visual, music, drama) and literature. It consists of 
two main parts: the unit summary and the instructional sequence.  More details about the unit will be 
provided at a later time. 
 
History Research Project. [Knowing, Action; KTS 1, 6; ACEI 2.4] (75 points).  You will study a 
specific event or time period in history (e.g. Vietnam War, Civil Rights Movement, assassination of John 
F. Kennedy, Jr. etc.).  Your project will include an oral history interview with a family member who lived 
during that event/time period and you will also examine primary sources (letters, photographs, newspaper 
articles, etc.) as part of your research.  More details about this project will be shared at a later time. 
 
Homework assignments. [Knowing, Action; KTS 1, 2, 6; ACEI 2.4, 3.1, 3.3)  (40-60 points).  There 
will be 2-3 additional assignments built into the course.  Some of them may be completed with a partner 
or in a group. Each assignment will be worth 20 points.  Sample assignments that may be included are 
listed below, and specific instructions for each will be provided later. 
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• Technology-Based Assignment 
• Geography/Mapping lesson 
• Current events presentation  

 
REQUIRED KENAN LECTURE : You will be required to attend the Kenan Lecture on February 16, 
2017 in Transylvania's Haggin Auditorium.  Renowned poet Claudia Rankine will be the featured speaker 
this year and is especially known for her poetry collection, Citizen:An American Lyric which was the only 
poetry book to make the non-fiction category of the New York Times bestseller list. At Transylvania, she 
will discuss making the book and the question of the creative imagination and race.  

After you attend the event, you need to write an informal short summary (1-2 pages) of the 
main features or points of the lecture/event and discuss what you found most interesting or 
noteworthy.   This summary will count toward your professionalism/participation grade.  
 
KACTE “Day on the Hill: Also, the Transylvania Education program will be participating 
in the Kentucky Association for Colleges of Teacher Education (KACTE) “Day on the Hill” 
at the State Capitol in Frankfort on Wednesday, February 22. This is a good opportunity for 
you to learn about the state legislative process and advocacy. We will talk more about the 
details of this event as they are determined by KACTE. 
 
Professional Behavior (Dispositions), Attendance and Participation.  (40 points).    
 
Professionalism is a very important aspect of teaching.  You need to be aware of your disposition and 
professional attitude at all times.  You need to dress in a professional manner when you are in your field 
placements.  You are expected to attend all classes and field placement sessions and to be on time.  While 
there may be times when you have to be absent (due to serious illness or family emergency), please 
monitor your attendance carefully.  The instructor reserves the right to deduct points for each 
unexcused absence, and more than three absences (excused or unexcused) can result in the lowering 
of the final grade by one letter grade. The instructor also reserves the right to deduct professional 
behavior/participation points and/or lower the final grade for excessive tardiness (more than three).  As 
with any professional setting, if you must be absent or late, please contact me before class to let me 
know your situation.  If you cannot attend a field placement session, please contact your supervising 
teacher immediately and reschedule promptly.  Students with extenuating circumstances must 
discuss this with the instructor. 
 
As well, please note that during class sessions or field observations, cell phones must be turned off and 
no text messaging will be allowed.  In the spirit of Transylvania’s commitment to sustainability, 
laptops will be allowed on occasion when discussing PDF articles on Moodle. 
 
The education program has developed a dispositions and professional attributes development alert 
(or flag) system, which will be used to document education students’ progress in developing the 
types of professional and caring dispositions required of classroom teachers and leaders.  
Exceptionally outstanding or exceptionally negative examples of education students’ knowing, 
reflection, and action dispositions will be monitored.  As well, professional information about 
education students’ communication skills, academic preparation, personal behavior, professional 
behavior, attitudes, and behavior will be documented.    
 
Participation and Class Blog.  Participation in class is crucial to succeeding in this course.  You are 
expected to be prepared and complete all readings and assignments before you come to class and actively 
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participate in class discussions and activities.  For part of your classroom participation grade, you will 
be responding to a class blog throughout the semester that relates to the class readings.   You will 
respond to instructor prompts, create some of your own entries of your initial thoughts, and comment on 
classmates’ posts. You can comment about ideas/concepts in the readings that intrigue, surprise, or 
puzzle/concern you.  Citations from the readings and/or other materials will be expected in your blog 
posts. More details will be provided in a separate handout. 
 
Additionally, you will lead the class discussion for a designated class session.  You will need to have a 
good understanding of the chapter concepts and plan for an activity that will reinforce and enhance the 
chapter content. More details will be provided later. 
 
As a teacher, you will be expected to face many deadlines and you need to plan accordingly to meet them.  
This also applies for your assignments in this class.  All assignments need to be turned in during class on 
the due date (unless otherwise noted by the instructor).  Please manage your time carefully when 
completing assignments.  Late assignments will lose 20% of the total points per day. 
 
It is very important that you save all of your work from this course.  Save both an electronic copy and a 
clean paper copy of each major assignment.  Work submitted and evaluated with my comments must 
also be saved.  Be sure to create back-up electronic copies to avoid having to recreate projects that have 
inadvertently become lost. 
 
 
Total Points=410-430 (Please be aware that if a previously listed assignment is deleted for any reason, 
the total number of possible points will be reduced). 
 
   
  Grading Policy 
 
Letter grades will be assigned according to the following percentage breakdown: 
 
A 93-100 B 83-87 C 73-77 D 63-67 
A- 90-92 B-  80-82 C- 70-72 D- 60-62 
B+ 88-89 C+ 78-79 D+ 68-69 F 59 and 

below 
 
 
   
 
  Academic Integrity 
 
Academic integrity is central to the mission of this institution and the education program.  Cheating, 
plagiarism (i.e. submitting another person’s material as one’s own, not acknowledging sources, 
submitting work that the student has received credit for in another course), and any other forms of 
academic dishonesty will NOT be tolerated in my classes. Instances of academic dishonesty can result in 
failure of the assignment (s) in question and/or failure of the course.   I will enforce the Academic 
Integrity Policy in its entirety, so please refer to the complete policy 
at http://inside.transy.edu.dean. 
 

 
 
 

http://inside.transy.edu.dean/
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Americans with Disabilities Act 
 

The Office of Disability Services (ODS) at Transylvania University serves students who have a disability 
that qualifies under the Americans with Disabilities Act (ADA) of 1990. Disabilities covered by ADA 
may include physical disabilities, learning differences, and psychiatric disorders. ODS also coordinates 
accommodations for those who receive an injury that temporarily impairs their ability to function in an 
otherwise normal capacity. Students who wish to find out if their specific medical condition/disability 
qualifies for accommodations should contact the ODS for a confidential appointment. 
 
Contact Information: 
Amber D. Morgan – Coordinator of Disability Services 
Old Morrison, 111 
admorgan@transy.edu or disabilityservices@transy.edu 
(352)233-8502 
 

Title IX 
Transylvania University and its faculty are committed to assuring a safe and productive learning 
environment for all students.  In compliance with Title IX of the Education Amendments of 1972 and 
guidance from the Office for Civil Rights, the University requires faculty members to report incidents of 
sexual misconduct shared by students to the University's Title IX Coordinator. Exceptions are situations 
where the students are unlikely to expect that a disclosure would trigger reporting options (i.e. required 
class writing assignment, University-approved research project, and/or class discussions). For more 
information about Title IX, please refer to the Title IXPolicy or contact Ashley Hinton-
Moncer, Title IX Coordinator.  
 
 
A person who experiences sexual misconduct may respond to the experience in many different ways, 
including feeling confused, vulnerable, out of control, embarrassed, angry, or depressed. The University 
and community provide a variety of resources to assist individuals who have experienced sexual 
misconduct; both to address the effects of the incident, and to help them identify the options available to 
them for making a complaint about the incident and offer assistance if requested. 
 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:admorgan@transy.edu
mailto:disabilityservices@transy.edu
tel:%28352%29233-8502
mailto:ahinton@transy.edu
http://inside.transy.edu/sl/Title%20IX/TitleIXPolicy2017.pdf
mailto:ahinton@transy.edu
mailto:ahinton@transy.edu
http://www.transy.edu/campus/preventing_violence.htm
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EDU 3074: Tentative Course Schedule 
  Winter 2017 
  (Readings in italics will be made available in PDF files on Moodle) 
 
Note: Please be aware that this is a TENTATIVE schedule.   Changes may (will) be made at 
ANY time at the instructor’s discretion.   Flexibility is a necessary part of teaching.  Additional 
readings that were not anticipated but give important insight to a course topic may be added 
throughout the semester.  You can check Moodle for course schedule revisions throughout the 
semester, but please bring your syllabus and course calendar to every class meeting so that you 
may record necessary changes. 
 
 

Date Topic Readings/Assignments Due 
January 10 Introduction to the Course 

Requirements 
 

January 12 Social Studies and Integrated 
Instruction 

Parker, Chapter 1 
Zemelman et. al, Chapter 6 

January 17 Martin Luther King 
discussion; Teaching ideas for 
learning about Dr. King;  
 
Current Events Instruction in 
Social Studies 
 

West, “Martin Luther 
King,” Letter from Birmingham 
Jail” 
 
 
Parker, Chapter 6 
 

January 19 Guest speaker: Kelly Norman 
Ellis 
 

TBA 
 
 

January 24 Teaching Diverse Children;   
Teaching Critically: Paulo 
Freire  
 

LAB: Blogging in the 
Classroom 
Parker, Chapter 2 
Cowhey, Prologue, Chapter 1 
 
Freire, Excerpts from Daring to 
Dream: Toward a Pedagogy of 
the Unfinished 
 
 
 
 
 
 

January 26 Race and Class Stereotypes in the 
Classroom; 
Multicultural Education 
 
 
 

Polite and Saenger, “A 
Pernicious Silence: Confronting 
Race in the Elementary 
Classroom” 
 
Gay, “The Importance of 
Multicultural Education” 
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Cowhey Chapter 2 
 
 
 
 

January 31  
Assessment in Social Studies 

LAB: Assessment Workshop 
Parker, Chapter 7 
 
 
 
 
 
 
 

February 2 Citizenship Education 
 
 
 
 
 
 

Parker, Chapter 3 
 
 
 
 
 
Website Evaluation Due-Turn 
in as a hard copy on January 
31 or February 2. 
 
 
 
 
 
 

February 7 Civic Education; Learning 
Through Activism 

LAB: Advocacy Workshop 
 
Cowhey, Chapter 6 
Lindquist, Chapter 7 
 
Begin reading Day of Tears 

February 9 Teaching History in the 
Elementary Classroom 

Parker, Chap. 4 pages 116-138 
 
Levstik, Chap. 5, “Linking 
Children to the Past Through 
Family Histories” 
 
Fritzer and Brewer pages 26-
32 
 
 

February 14 Historical Controversy LAB: Unit Planning and 
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Brainstorming 
Loewen, “The True 
Importance of Christopher 
Columbus” 
 
Cowhey, Chapter 8 and 11 
 
Fritzer and Brewer, pages 23-
26 
 
 
 
 

February 16 Historical Fiction; Using Primary 
Sources in Historical Inquiry 

Lester, Day of Tears 
Loewen, “Teaching Slavery” 
Fritzer and Brewer, pages 19-
21 
 
 
Kenan Lecture- Claudia 
Rankine 
Haggin Auditorium 
7:00 p.m. 
 

February 21 Geography NO LAB Today (Replaced with 
Day on the Hill tomorrow) 
 
Parker, Chapter 4, pages 138-
145 
Fritzer and Brewer, Chap. 3 
 
Sobel, Chapters 1-2 
 
 
 
Written Summary of Kenan 
Lecture (due as a hard copy in 
class) 
 
KACTE “Day on the Hill” at 
State Capitol in Frankfort on 
Wednesday, February 22 
 

February 23 Geography/Mapping Parker, Chapter 5 
 

February 28 Exam  
March 2 Literacy-Social Studies 

Connection 
Parker, Chapter 10 
Cowhey, Chapter 7 

March 7 History Project Presentations  
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March 9 History Project Presentations History Project Paper due at 
5:00 p.m. (hard copy) 

March 14 & 16 SPRING BREAK!!  
March 21 Planning Units, Lessons, and 

Activities 
Five Great Teaching 
Strategies 

LAB: Lesson and Unit 
Planning 
 
Parker, Chapters 8 and 9 
 

March 23 Economics Education/Other 
Social Sciences 

Parker, Chapter 4, pages 147-
162 
 
Fritzer and Brewer, Chap. 4 
 
Farris, pages 473-484 
 
 
 
Mapping/Geography 
Assignment Due- Friday, 
March 24 at 5:00 p.m. on 
Moodle 
 

March 28 Economics Education LAB: Trade Fair 
 
Lindquist, Chapter 4 
Farris, pages 484-503 
 
 

March 30 Social Studies as the Integrating 
Core 

Parker, Chapter 11 

April 4 Social Studies and the Arts: 
Visual Arts and Music 

LAB: Arts Workshop  
 
Farris, Chapter 14 

April 6 Social Studies and the Arts: 
Drama 

Lindquist, Chapter 6 
 
Miller et al., “Integrating Drama 
into the Social Studies Class” 

April 11 Global Education LAB: Unit Planning 
Conferences 
 
Merryfield, “The Difference a 
Global Educator Can Make” 
 
Aristide, “Globalization: A View 
from Below” 
  

April 13 Last Day of Class-Course 
Wrap-Up 

Fieldwork Paper- Due on 
Friday, April 14 at 11:00 p.m. 
on Moodle 
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 Instructional Unit due- 
Wednesday, April 19 at 5:00 
p.m. on Moodle 
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EDU 3414: RACE, ETHNICITY, AND SOCIAL CLASS IN AMERICAN EDUCATION 
WINTER 2017 

 
Dr. Tiffany R. Wheeler, Associate Professor of Education 
219 Cowgill Center 
Office Phone:  233-8186 
Email: twheeler@transy.edu 
 

 Class meeting time and location: 1:30 to 2:45  Tuesday/Thursday   Cowgill 105 
 

 
 

Office Hours 
 
Monday         9:00-12:00; 1:30-3:00 
                             
Tuesday         3:00-4:30 
 
Wednesday    1:30-2:30 
 
Thursday        3:00-4:00 
 
Friday            By appointment only  
 
I am not always able to keep my office hours due to student teacher observations, campus meetings, off-
campus appointments, and other such endeavors.  Please schedule appointments within office hours.  
Appointments can also be made at other times. 
 

 
      
Required Texts made available through the Transylvania University Bookstore: 
 
Reaching and Teaching Students in Poverty: Strategies for Erasing the Opportunity Gap 
Paul C. Gorski 
 
Race in the Schoolyard: Negotiating the Color Line in Classrooms and Communities 
Amanda E. Lewis 
 
Young, Gifted, and Black: Promoting High Achievement Among African-American Students 
Theresa Perry, Claude Steele, and Asa Hilliard III 
 
 
Other texts/reading material will be added throughout the semester as needed and will made available as PDF files 
on Moodle.  
 
 
Catalog Description of the Course  
 
EDU 3414: Race, Ethnicity, and Social Class in American Education 
Examines American education within the broader scope of race, ethnicity, and social class. Success in American 
society is influenced by racial, ethnic, and/or social class status. Students will examine how such status differences 
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manifest themselves within American public education – an institution purported to provide equal opportunity 
regardless of race, ethnicity, and/or social class. Other issues addressed are identity development of culturally 
diverse children, the impact of poverty on education, school funding, tracking, culturally relevant teaching, and how 
standard school practices influence students from historically underrepresented populations.  Prerequisite: 
Completion of Area II Social Science and EDU 2014. Area IV, V 
 
How This Course Relates to Transylvania’s  Liberal Arts Mission 
 
Transylvania University has the following mission statement:  Through an engagement with the liberal 
arts, Transylvania University prepares its students for a humane and fulfilling personal and public life by 
cultivating independent thinking, open-mindedness, creative expression, and commitment to life-long 
learning and social responsibility in a diverse world. 
 
In particular, this course helps to cultivate independent thinking and open-mindedness.  We will be 
discussing a variety of sensitive issues regarding race, ethnicity, and social class, and students will be 
encouraged to think deeply about course concepts and be open-minded about new ideas.  This course also 
emphasizes the importance of developing social responsibility in working and interacting with a variety of 
diverse individuals. 
 
Big Ideas/Essential Questions for the course: 
 
In what ways do race, ethnicity, and social class impact students’ educational experiences? 
How do schools reproduce social inequalities?  
How does a colorblind ideology affect the educational outcomes of culturally diverse children? 
What are some ways that schools can provide more equitable instruction and learning environments? 
How can teachers become more prepared to teach students from a variety of racial, ethnic, socioeconomic, 
and linguistic backgrounds? 

 
 

Course Topics 
  

♦ School experiences and educational outcomes of racially, culturally, and linguistically diverse students 
♦ Micro-aggressions in educational settings 
♦ Social class and its implications for schools 
♦ Deficit theories regarding children of color 
♦ Inequities of school funding 
♦ Desegregation/integration 
♦ Reproduction of social inequalities 
♦ Implications of tracking and standardized assessment 
♦ Economic, legal, and political issues involved in the education of underrepresented groups 
 

 
 
 
 

Teacher Education Program Model 
 



18 
 

 
 
 

The education program has developed the following theme to describe teachers: Public Intellectuals 
Who Care.  In order to be caring facilitators of learning, future educators should aspire to become 
public intellectuals and develop their expertise in three main areas which are identified in the program 
model. They must be knowledgeable, capable of putting their knowledge into action so that they are 
caring facilitators of learning for every learner, and they must reflect about their knowledge and 
actions, constantly evaluating and making changes as needed.  In order to achieve these program 
goals and purposes, the following dispositions, objectives, and learning outcomes are fostered:  

 
 
Student Learning Outcomes for EDU 3414-Aligned with Education Program 
Objectives 
 
Knowledge Outcomes 
In this course, students: 

• Develop an understanding of how race influences identity development. 
• Explore several theoretical perspectives related to race, ethnicity, and social class. 
• Analyze how race, ethnicity and social class influence success in American schools. 
• Examine the interplay between social class and public school resources. 
• Gain insights from an in-depth study of a topic related to race, ethnicity, or social class 

and American public education. 
 
Key Dispositional Elements needed for these knowledge outcomes include: 
 

• The candidate possesses sensitivity toward understanding and appreciating various 
dimensions of human development and diversity. 

• The candidate seeks to know why. 
 
Action Outcomes   

 

 
 

 
 

 
Public Intellectuals who  
 Care 

 

Reflection 

Knowledge 

Action 

Teacher Education Program as part of the 
 

Liberal Arts Foundation 



19 
 

In this course, students:  
 

• Collaborate as a team.  
• Conduct in-depth research on a given topic. 
• Synthesize material from a variety of sources and write coherently on that topic. 
• Provide peer support for writing. 
• Communicate effectively in both written and oral discourse. 

 
Key Dispositional Elements Needed for these action outcomes include: 
 

• The candidate has an interest in an understanding of how to interact positively with others 
based upon respect for others and reflection on diverse situations. 

• The candidate appreciates the need to communicate well. 
• The candidate values planning and organizing. 
• The candidate shows sensitivity to classmates.  
• The candidate contributes effectively to class discussion and demonstrates that she/he 

listens carefully to her/his peers. 
• The candidate demonstrates a strong work ethic. 

 

Reflection Outcomes 
In this course, students: 

• Engage in reflective class discussion. 
• Write a variety of responses related to readings and class discussion topics.   
• Reflect on their writing.   

 
Key Dispositional Elements Needed for these reflection outcomes include: 
 

• The candidate engages in reflection in numerous ways. 
• The candidate is inclined to listen to and respect others, especially individuals from 

cultures and backgrounds different from his/her own. 
 
Kentucky Teacher Standards 

The course also helps students prepare for Kentucky Teacher Standard 1 (Teacher 
Demonstrates Applied Content Knowledge) that asks for teachers to understand content 
from different perspectives as they prepare for their teaching.  Standard 3 (Teacher 
Creates and Maintains Learning Climate) is accounted for by preparing teachers to 
address issues of diversity within the classroom. 

 
 InTASC Standards 
 
         The course helps candidates meet Interstate Teacher Assessment and Support Consortium 
(InTASC) Standard #2 (Learner Development) because it focuses on understanding diverse 
cultures in American schools and how to ensure inclusive learning environments.  The course 
incorporates InTASC Standard #4 (Content Knowledge) because it allows candidates to learn the 
central concepts related to race, ethnicity, and social class and how these concepts relate to 
educational structures, policies, and practices. 
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Important Considerations and Policies of the Course 
 
Writing Intensive Courses 
This course has been designated as an Area V Writing Intensive course.  As such, your growth as a writer is an 
important component of the course experience.  Writing is very labor intensive, demands taking some risks, and 
being able to accept criticism.   
 
Academic Integrity 
Academic integrity is central to the mission of this institution and the education program.  Cheating, plagiarism (i.e. 
submitting another person’s material as one’s own, not acknowledging sources, submitting work that the student has 
received credit for in another course), and any other forms of academic dishonesty will NOT be tolerated in my 
classes.  Instances of academic dishonesty can result in the failure of the assignments in question and/or failure of 
this course.  Please refer to the Academic Integrity Policy at 
http://homepages.transy.edu/~dean/academic_integrity.doc, as it will be enforced in its entirety in this class.   
 
Classroom Etiquette 
This is a seminar-style, discussion based course, and your preparation for each class session is 
imperative.  We will be discussing important and sometimes sensitive issues related to race, ethnicity, 
and social class in this course.  Students are expected to be respectful of others, especially those with 
different viewpoints, during classroom discussions and activities.  Additionally, disrespectful and 
distracting behaviors (e.g. private or “side” conversations, eye rolling, huffing/sighing, packing up 
early to leave, etc.) are completely unacceptable.   
 
Please make sure that cell phones/handheld devices are turned off during class. No text 
messaging will be allowed during class.  In the spirit of Transylvania’s sustainability 
commitment, laptops and other devices will be allowed on occasion to refer to assigned readings 
that are in PDF files on Moodle.  However, students are required to use these devices in a 
responsible manner during class discussions. 

 
Communicating with the Professor  
I use email frequently to communicate with students.  Please check your email several times a week 
for class updates. You also need to check Moodle regularly for updates throughout the semester.  
Please note that I will try to respond to your emails in a timely manner. However, if you send 
emails after 6:00 p.m. in the evening, the earliest I will be able to respond will be the next 
morning.  Also, please be aware that I check email on a limited basis on the weekends, so if you 
send an email during that time, do not expect a response until Monday morning. 
 
Also, please be mindful about how you approach the instructor about course assignments.  I will 
make every effort to return graded assignments to you in a timely manner.  However, professors have 
multiple responsibilities and obligations, and it takes a significant amount of time to grade 
assignments in a thoughtful manner.  Please do not make unreasonable demands of the instructor 
regarding graded assignments (e.g. turning in assignments one day and expecting them back 
during the next class period). 
 
Americans with Disabilities Act 
 
The Office of Disability Services (ODS) at Transylvania University serves students who have a 
disability that qualifies under the Americans with Disabilities Act (ADA) of 1990. Disabilities 
covered by ADA may include physical disabilities, learning differences, and psychiatric disorders. 
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ODS also coordinates accommodations for those who receive an injury that temporarily impairs their 
ability to function in an otherwise normal capacity. Students who wish to find out if their specific 
medical condition/disability qualifies for accommodations should contact the ODS for a confidential 
appointment. 
 
Contact Information: 
Amber D. Morgan – Coordinator of Disability Services 
Old Morrison, 111 
admorgan@transy.edu or disabilityservices@transy.edu 
(352)233-8502 
 
Title IX 
 
Transylvania University and its faculty are committed to assuring a safe and productive learning 
environment for all students.  In compliance with Title IX of the Education Amendments of 1972 and 
guidance from the Office for Civil Rights, the University requires faculty members to report incidents 
of sexual misconduct shared by students to the University's Title IX Coordinator. Exceptions are 
situations where the students are unlikely to expect that a disclosure would trigger reporting options 
(i.e. required class writing assignment, University-approved research project, and/or class 
discussions). For more information about Title IX, please refer to the Title IXPolicy or contact Ashley 
Hinton-Moncer, Title IX Coordinator.  
 
A person who experiences sexual misconduct may respond to the experience in many different ways, 
including feeling confused, vulnerable, out of control, embarrassed, angry, or depressed. The 
University and community provide a variety of resources to assist individuals who have experienced 
sexual misconduct; both to address the effects of the incident, and to help them identify the options 
available to them for making a complaint about the incident and offer assistance if requested. 

 
Grading Scale 
I will use the following department grading scale for this course.  Please note that your final grade is 
determined after all work has been graded. Exceptional work (beyond expectations) will receive As.  
Work that is very good (above average) will receive Bs. Work that is satisfactory for college 
requirements will receive Cs. Work that barely meets or does not meet expectations will be graded as 
D or F.    
A     [93-100] A-   [90-92] B+   [88-89] B    [83-87] B-   [80-82]  
C+   [78-79] C     [73-77] C-    [70-72] D+ [68-69] D    [63-67] 
D-    [60-62]  F     [0- 59] 
 
Professional polish is important.  Review all written work carefully.  Written work submitted that 
contains more than ten blatant style errors (spelling, grammar, syntax, or other such problems) will be 
returned and will automatically lose points on the final grade.    
 
Overview of Class Assignments 
 
REQUIRED LECTURE: KENAN LECTURE ON FEBRUARY 16  
Class professionalism/participation 
One Exam 
Civil rights presentation/ project 
Reflection papers 
Community Event Activity/Reaction Paper 
Research Paper 

mailto:admorgan@transy.edu
mailto:disabilityservices@transy.edu
tel:%28352%29233-8502
mailto:ahinton@transy.edu
http://inside.transy.edu/sl/Title%20IX/TitleIXPolicy2017.pdf
mailto:ahinton@transy.edu
mailto:ahinton@transy.edu
http://www.transy.edu/campus/preventing_violence.htm
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REQUIRED KENAN LECTURE: You will be required to attend the Kenan Lecture on Thursday, 
February 16, 2017 (evening-time TBA) in Transylvania's Haggin Auditorium.  Renowned poet 
Claudia Rankine will be the featured speaker this year and is especially known for her poetry 
collection, Citizen:An American Lyric which was the only poetry book to make the non-fiction 
category of the New York Times bestseller list. At Transylvania, she will discuss making the book 
and the question of the creative imagination and race.  
 
After you attend the Kenan Lecture, you need to write an informal short summary (1-2 pages) of the 
main features or points of the lecture/event and discuss what you found most interesting or 
noteworthy.   This summary will count toward your professionalism/participation grade.  

 
Class Professionalism and Participation (35 points) 
This is a very important component of the course.  Professionalism involves punctual and regular 
attendance, active contribution to class discussions, sincere effort on all assignments, effective 
communication with professor, and other such activities. The instructor reserves the right to 
deduct points for each unexcused absence, and more than three absences (excused or 
unexcused) may result in the lowering of the final grade by one letter grade. The instructor also 
reserves the right to deduct professional behavior/participation points and/or lower the final 
grade for excessive tardiness (more than two).  As with any professional setting, if you must be 
absent or late, please contact me before class to let me know about your situation. Students with 
extenuating circumstances must discuss this with the professor. 
 
In order to contribute to class discussion, you must read each assignment carefully. Please bring 
your assigned readings with you to every class session. For each class session I would like you to 
be prepared for any of the following activities: a) leading a class discussion (which you might do by 
yourself or with a partner), b) responding to a short essay prompt, c) providing a thoughtful question 
based on the reading, d) providing a one-page paper related to a particular reading.    Some of these 
activities (i.e. the written material) will be evaluated using a system of checks (0, √-, √, √+).   

 
Exams (100 points total) 
I will give one in-class exam that will allow you to synthesize breadth and depth of information and 
content from the course.        
 
Civil Rights Group Project/Presentation /Papers (100 points total) 
You will work in a team to complete a project about some aspect of the civil rights movement.  More 
details will be provided in a separate handout. 
 
Reflection Papers (2 @ 30 points each; 60 points total) 
Throughout the semester, you will write reflection papers about the readings in this course.  Instructions 
for these papers will be provided at a later time. 
 
Community Engagement in an After-School Program and Reaction Paper (30 points total) 
You will spend some time (minimum of 5 hours) volunteering in a local after-school program at James 
Lane Allen Elementary, which is a P-12 partner with the Transylvania Education Program.  We will 
discuss the details of the program and your involvement in it during the first week of class.  You will 
write a reaction paper outlining your experiences with the program and how they relate to the course 
themes and concepts.  Instructions for the reaction paper will be presented in a separate handout. 
 
Research Paper  (125 points) 
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This is an important piece of work that will involve your attention all semester.  This project will cause 
you to conduct an in-depth search within the professional education literature of a topic related to the 
course themes.   You will submit your work on the paper in stages throughout the semester.  More details 
about the research paper will be provided in a separate handout. 
 
Total Number of Points= 450  (Please note that if an assignment is deleted, the total number of points 
will be reduced.) 
 
 
 
 
 
 

 
 

                        
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

                          EDU 3414: Winter 2017 Tentative Course Calendar 
 (Readings in italics will be provided in PDF files on Moodle) 
 

Note: Please be aware that this is a TENTATIVE schedule.  Changes may (will) be made at ANY time at the 
instructor’s discretion.  Flexibility is a necessary part of teaching.  Additional readings and assignments that 
were not anticipated but give important insight to a course topic may be added throughout the semester.   
You may also be asked to attend lectures or events on or off campus that relate to the course but were not 
announced before the course calendar was created. Please bring your syllabus and course calendar to every 
class meeting so that you may record any necessary changes. 

 
 
 
Date Topic Readings/Assignments 

Due 
January 10 Introduction to the  
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Course Requirements 
January 12 Can We Talk About 

Race?   
Definitions of Racism 

Tatum,”Defining 
Racism,” pages 3-14 
 
Coates, “Letter to My 
Son" 
 
Baldwin, “My Dungeon 
Shook: Letter to My 
Nephew on the One 
Hundredth Anniversary 
of the Emancipation” 
 

January 17 Race in the College 
Classroom;  
Microaggressions 
 
 

Helling article- 
“Allowing Race in the 
Classroom” 
 
McCabe article-
“Racial and Gender 
Microaggressions on a 
Predominantly White 
Campus” 
 
Excerpts from Citizen: 
An American Lyric by 
Claudia Rankine 
 
 
 

January 19 Guest Speaker: Kelly 
Norman Ellis, 
Affrilachian Poets 
 
 
 
 
 
 
 

TBA 
 
 
 
 
“Black Bone” Exhibit 
Poetry Reading in 
Carrick Theater at 
6:00 p.m. (optional) 

January 24 Power and Privilege 
 
 
 

Johnson Chapters 1-3 
 
 
 

January 26 Resegregation of 
Schools  
 
 
 
 
 

Tatum, Chapter 1 from 
Can We Talk About 
Race?  
 
Additional Reading 
TBA 
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Reflection 1 due in 
class 
 
 
 
 

 
January 31 
 

Civil Rights Project 
Discussion; Viewing of 
Eyes on the Prize video 
 
 

 
 

February 2 Examining the Color 
Line in Schools; 
No Race in the 
Schoolyard 
 
 
 
 
 
 

Lewis, Chapters 1 
and 2  
 
Phase 1: 
Preliminary Paper 
Topic Assignment 
Due (hard copy) in  
class 
 
 
 
 

February 7 Struggling with 
Dangerous Subjects: 
Breaking the Silence;  

Lewis, Chapter 3 and 
4 

February 9  Racial Boundaries; 
The Social 
Reproduction of 
Inequality; Schools as 
Race-Making 
Institutions 

Lewis, Chapter 5, 6 
and 7 

February 14 The History of 
African American 
Education; 
Philosophy of African 
American Education 

Perry, Young, Gifted, 
and Black, pp. 1-51 
 
Johnson, “Septima 
Poinsette Clark’s 
Literacy Teaching 
Approaches for 
Linguistic Acquisition 
and Literacy 
Development for 
Gullah Speaking 
Children, 1916-
1919” 

February 16  Theories of African 
American 
Achievement; 

Perry, pp. 52-86 
Steele, pp. 109-130 
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Culturally Responsive 
Pedagogy and 
Stereotype Threat 

 
 
Kenan Lecture- 
Claudia Rankine  
Haggin Auditorium 
7:00 p.m. 
 
Reflection 2 due- 
Friday, February 17 
at 5:00 p.m. on 
Moodle 
 
 

February 21 Counterhegemonic 
Communities in 
Segregated Schools; 
Increasing African 
American 
Achievement 

Perry, pp. 87-108 
 
DuBois, “Does the 
Negro Need Separate 
Schools?” 
 
Kenan Lecture 
Written Summary 
due in class- February 
21 
 
 

February 23 Exam  
February 28 Poverty and Class 

Inequality 
Gorski Chapters 1-2 
Smiley and West 
chapter, “Portrait of 
Poverty” 
 

March 2 Culture of Poverty Gorski, Chapters 3, 4, 6 
 
Starnes, “On Lilacs, 
Tap Dancing, and 
Children of Poverty” 
 
 
Phase 2 of Research 
Paper Due 
 

March 7 Civil Rights 
Presentations 

 

March 9 Civil Rights 
Presentations 

 
 
Civil Rights Group 
Papers- Due Friday, 
March 10 at Noon 
(hard copy) 
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March 14 and 16 SPRING BREAK!  
March 21 Improving 

Educational 
Outcomes for 
Students in Poverty 

Gorski, Chapters 8, 9, 
and 10 
 

March 23 Latino and Hispanic 
Perspectives in 
Education 

Ruiz article, “Mendez v. 
Westminster”  
 
Ochoa, Learning from 
Latino Teachers  
Chapters 1 and 2 
 
 
Civil Rights 
Individual Reflection 
Papers due in class 
(hard copies) 
 

March 28 Latino and Hispanic 
Perspectives in 
Education 

Conchas, 
“Structuring Failure 
and Success: 
Understanding the 
Variability in Latino 
School Engagement” 

March 30 Improving 
Educational 
Outcomes for Latino 
Students 

Good, Masewicz, and 
Vogel, “Latino 
English 
Learners:Bridging 
Cultural and 
Achievement Gaps” 
 
Ochoa, “Supporting 
Latinas/os 
Throughout the 
Educational 
Pipeline” 

April 4 Asian American 
Perspectives on 
Education 

Wing, “Beyond Black 
and White: The Model 
Minority Myth and 
Invisibility of Asian 
American Students” 
 
Shah, “Asian 
Americans” 
Phase 3 Research 
Paper Due at 5:00 pm. 
 

April 6 Racial Identity 
Development 

Tatum, “Critical 
Issues in Latino, 
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 American Indian, 
Asian Pacific 
Islander American 
Identity 
Development” 
 
Howard, “Mapping 
the Journey of White 
Identity 
Development” 

April 11 Promising Practices 
in Education for 
Diverse Learners 

Gay, “Pedagogical 
Potential of Cultural 
Responsiveness” 
 
Ramirez and 
Jimenez-Silva, “The 
Intersectionality of 
Culturally 
Responsive Teaching 
and Performance 
Poetry” 

April 13 Last Day of Class-
Course Wrap-up 

Community 
Engagement Reaction 
Paper- Friday, April 
14 on Moodle at 11:00 
p.m. 
 

 Final Version of 
Revised Research 
Papers- Due on 
April 20 at 5:00 p.m. 
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 EDU 3034 
 

Literacy in Written and Spoken Language for Learners in Primary Schools 
 Fall 2016 

 
 

Dr. Tiffany Wheeler, Associate Professor of Education 
219 Cowgill Center 
Office phone: 233-8186 
E-mail: twheeler@transy.edu 
 
Class meeting times: Tuesday, Thursday 9:30-10:45 Lab Tuesday 8:30-9:20  Cowgill 106 
 
 Office Hours 
 
Monday         10:00-12:00; 3:00-4:00 
                             
Tuesday         3:00-4:30 
 
Wednesday    9:30-12:00 
 
Thursday        3:00-4:00 
 
Friday            By appointment only  
 
 
I am not always able to keep my office hours due to campus meetings, off-campus appointments, field 
observations, and other such endeavors.   
Please schedule appointments within office hours.  Appointments can also be made at other times. 
 
  Required Texts 
 
 
Curtis, Christopher P.  The Watsons Go to Birmingham-1963. Bantam Doubleday Dell Publishing, 1995. 
 
Diller, Debbie.  Growing Independent Learners: From Literacy Standards to Stations, K-3. Portland, ME:  
     Stenhouse Publishers, 2016 
 
Temple, Charles, Ogle, Donna, Crawford, Alan, and Freppon, Penny. All Children Read: Teaching for  
     Literacy in Today’s Diverse Classrooms.  Boston, MA: Pearson, 2014. 
 
You will also complete several additional readings that will be posted to Moodle. 
  
 
 
  Catalog Description of Course 
 
This course familiarizes the teacher education student with the cognitive and linguistic foundations of 
literacy development with an emphasis on the primary school child.  Various programs of reading and 
language arts instruction are viewed, but the whole language method is emphasized.  The teacher 
education student will construct integrated learning experiences that foster language development and 

mailto:twheeler@transy.edu
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promote increased communication skill in reading, writing, and speaking.  Students learn about 
integrating literacy activities with learning in specific subject areas such as mathematics, social studies, 
science, art, and other subject areas of the primary school classroom.  Study of children’s literary texts, 
both fiction and non-fiction, will be emphasized.  Lab required. 10 hours of field observation are 
required for this course. 
 

 
 

How This Course Relates to Transylvania’s Liberal Arts Mission 
 

Transylvania University has the following mission statement:  Through an engagement with the 
liberal arts, Transylvania University prepares its students for a humane and fulfilling personal 
and public life by cultivating independent thinking, open-mindedness, creative expression, and 
commitment to life-long learning and social responsibility in a diverse world. 
 
This course cultivates independent thinking, open-mindedness, creative expression, and 
commitment to life-long learning, particularly in the area of literacy.  This course helps 
candidates develop social responsibility in their role as a future classroom teacher and enables 
them to prepare to work with diverse learners. 
 
Big Ideas/Essential Questions for the Course 
 
What are some of the major challenges for the literacy teacher in the 21st century? 
How do social and cultural contexts influence children’s literacy development? 
How do teachers incorporate culturally responsive pedagogy in the literacy classroom? 
What are the key concepts that must be addressed during literacy instruction? 
How should parents and families be engaged in fostering their children’s literacy learning? 
What is the role of technology in literacy instruction? 
 
  

Portfolio Items Required from this Course-Please Keep These Assignments!! 
 
• Design a unit of study that integrates subject matter knowledge with strategies that support literacy 

learning (reading, writing, speaking, and listening).  Within this unit, account for vocabulary 
development, comprehension, and a means for engaging students in thoughtful class discussion.  The 
unit should include accommodations for struggling readers and writers.  

• Develop a research paper/plan that outlines the importance of parental/family involvement in helping 
children to develop literacy, including strategies for reaching out to culturally and linguistically 
diverse parents and families. 

• Write a reflection about your field experiences, documenting your teaching strengths, as well as areas 
for growth. 

• Please keep electronic copies of all of these assignments!  Also, when you receive the 
assignments back after I’ve graded them, please keep them in an electronic file.  You will be 
uploading them to Task Stream in your electronic portfolio. 

 
 

Teacher Education Program Model 
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Student Learning Outcomes and Course Objectives as Related to Transylvania’s 

Teacher Education Program Model 
 
The education program has developed the following theme to describe teachers: Public Intellectuals 
Who Care.  In order to be caring facilitators of learning, future educators should aspire to become 
public intellectuals and develop their expertise in three main areas which are identified in the program 
model. They must be knowledgeable, capable of putting their knowledge into action so that they are 
caring facilitators of learning for every learner, and they must reflect about their knowledge and 
actions, constantly evaluating and making changes as needed.  In order to achieve these program 
goals and purposes, the following dispositions, objectives, and learning outcomes are fostered:  

 
 

I.  Program Objectives and Student Learning Outcomes/Disposition One: Knowing 
 
 In this course, future educators: 
 

• demonstrate the theoretical knowledge, professional and pedagogical principles, and technology to 
design a caring and positive learning environment and plan developmentally appropriate literacy 
instruction for primary learners. 

 
• demonstrate the knowledge of individual differences in development and diversity (cultural, physical, 

social, ethnic, or cognitive) that is needed to plan and implement effective and inclusive literacy 
instruction that ensures care and attention to every learner. 

 
Key dispositional elements needed for these outcomes: 
 

 

 
 

 
 

 
Public Intellectuals who Care 

 

Reflection 

Knowledge 

Action 

Teacher Education Program as part of the  

Liberal Arts Foundation 
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• The candidate has self-knowledge, realizing that she or he has a passion for learning and for teaching, 
accompanied by the propensity to ask “why.” 

• The candidate possesses sensitivity toward understanding and appreciating various dimensions of 
human development and diversity. 

 
IV. Program Objectives and Student Learning Outcomes/Disposition Two: Reflection 
 
In this course, future educators: 

  
• engage in continuous assessment of learning experiences in P-6 classrooms, as well as that of literacy 

content knowledge by writing reflective papers and assessing the impact of their instruction on 
students’ learning.  They will be able to use that assessment to refine their teaching and design 
subsequent literacy lessons.  

 
• explain the importance of students being involved in their own literacy learning and search for 

meaning in the texts that they read. 
 
Key dispositional elements related to these outcomes: 
 
• The candidate is reflective and interested in reflecting upon learners’ progress and encouraging their 

learning. 
 

 
V. Program Objectives and Student Learning Outcomes/Disposition Three: Action 
 
In this course, future educators: 

 
• design and implement a variety of literacy learning situations by applying principles, concepts, and 

knowledge of literacy content, professional concepts, and technology integration in the preparation of 
developmentally appropriate literacy learning experiences for all learners. 

 
• assess their students’ learning and plan for further instruction based on those assessments. 
 
• interact positively with students, teachers, and parents in their school and community settings. 
 
Key dispositional elements required for these outcomes: 
 
• The candidate exhibits a commitment to interact with children and youth, colleagues, and parents in 

respectful, caring, and honest ways to ensure the well-being of children in youth. 
• The candidate exhibits problem-solving abilities and creativity, being able to analyze and change 

instruction as needed. 
• The candidate values planning and organizing. 
• The candidate has an interest in assessing students’ work fairly and in preparing developmentally 

appropriate learning experiences based upon assessments. 
 
  Kentucky Teacher Standards  
 
This course also addresses the following Kentucky Teacher Standards (KTS) : 
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KTS 1- The candidates will demonstrate current and sufficient academic knowledge of literacy content in 
class assignments and field teaching. 
 
KTS 2 - The candidates will design a literacy unit and teach some literacy lessons in their field placement. 
 
KTS 3- The candidates will focus on creating and maintaining a positive learning climate when they 
interact with students in their field placement. 
 
KTS 4 - The candidates will implement and manage instruction as they teach literacy lessons in their field 
placement. 
 
KTS 5 - The candidates will design appropriate assessments in their literacy unit and field placement 
lessons. 
 
KTS 6- The candidates will use technology in a variety of ways to support instruction. 
 
KTS 7- The candidates will reflect regularly about course topics and concepts and field experiences. 
 
KTS 8- The candidates will collaborate with their cooperating teachers to design appropriate lessons in 
their field placements. Candidates will also write a paper and parental/family involvement plan to 
demonstrate how they will collaborate with parents and families to meet students’ needs. 
 
KTS 9- The candidates will engage in professional development activities, such as attending the 
Kentucky Reading Association Conference. 
 

Interstate Teacher Assessment and Support Consortium (InTASC) Standards 
 
This course addresses the following InTASC standards: 
 
Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing 
that patterns of learning and development vary individually within and across the cognitive, linguistic, 
social, emotional, and physical areas, and designs and implements developmentally appropriate and 
challenging learning experiences.  
 
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that enable each learner to meet high 
standards.  
 
Standard #3: Learning Environments. The teacher works with others to create environments that support 
individual and collaborative learning, and that encourage positive social interaction, active engagement in 
learning, and self motivation. 
 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline 
accessible and meaningful for learners to assure mastery of the content. 
 
 Standard #5: Application of Content. The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related 
to authentic local and global issues. 
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Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision 
making.  
 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting 
rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary 
skills, and pedagogy, as well as knowledge of learners and the community context.  
 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies 
to encourage learners to develop deep understanding of content areas and their connections, and to build 
skills to apply knowledge in meaningful ways. 
 
 

Kentucky Academic Standards (KAS) 

The Kentucky Academic Standards (KAS), formerly known as the Kentucky Core Academic 
Standards, were adopted by the Kentucky State Board of Education in June 2010.  In this course, 
candidates will review the English/Language Arts KAS regularly and use the standards as a basis for 
designing all lesson plans, instructional units, and assessment. This course will help candidates learn how 
to help their students to develop skills in reading literature and informational text.  The course also helps 
candidates learn about foundational skills for reading such as phonics and word recognition and fluency 
and how to provide instruction to reinforce these skills with their students.  Additionally, this course 
enables candidates to learn how to implement the writing, speaking, listening, and language standards into 
literacy instruction. The Kentucky Academic Standards for English/Language Arts can be found at the 
following 
website: http://education.ky.gov/curriculum/standards/Documents/Kentucky_Academic_Standards_ELA.
pdf 

 

Association for Childhood Education International Standards 

This course also addresses the following Association for Childhood Education International (ACEI) 
standards: 

1.0 Development, Learning, and Motivation- Candidates know, understand, and use the major concepts, 
principles, theories, and research related to development of children and young adolescents to construct learning 
opportunities that support individual students’ development, acquisition of knowledge, and motivation.  
 
2.1 Reading, Writing, and Oral Language- Candidates demonstrate a high level of competence in use of 
English language arts and they know, understand, and use concepts from reading, language and child 
development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students 
successfully apply their developing skills to many different situations, materials, and ideas; (This is the most 
salient ACEI standard for this course.)  
 
3.1 Integrating and applying knowledge for instruction—Candidates plan and implement instruction based on 
knowledge of students, learning theory, connections across the curriculum, curricular goals, and community;  
 
3.2 Adaptation to diverse students—Candidates understand how elementary students differ in their development 
and approaches to learning, and create instructional opportunities that are adapted to diverse students;  
 

http://education.ky.gov/curriculum/standards/Documents/Kentucky_Academic_Standards_ELA.pdf
http://education.ky.gov/curriculum/standards/Documents/Kentucky_Academic_Standards_ELA.pdf
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3.3 Development of critical thinking and problem solving—Candidates understand and use a variety of teaching 
strategies that encourage elementary students’ development of critical thinking and problem solving;  
 
3.4 Active engagement in learning—Candidates use their knowledge and understanding of individual and group 
motivation and behavior among students at the K-6 level to foster active engagement in learning, self-motivation, 
and positive social interaction and to create supportive learning environments;  
 
3.5 Communication to foster collaboration—Candidates use their knowledge and understanding of effective 
verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive 
interaction in the elementary classroom.  
 
4.0 Assessment for instruction—Candidates know, understand, and use formal and informal assessment strategies 
to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical 
development of each elementary student.  
 
5.1 Professional growth, reflection, and evaluation—Candidates are aware of and reflect on their practice in light 
of research on teaching, professional ethics, and resources available for professional learning; they continually 
evaluate the effects of their professional decisions and actions on students, families and other professionals in the 
learning community and actively seek out opportunities to grow professionally.  
 
5.2 Collaboration with families, colleagues, and community agencies—Candidates know the importance of 
establishing and maintaining a positive collaborative relationship with families, school colleagues, and agencies in 
the larger community to promote the intellectual, social, emotional, physical growth and well-being of children.  
 

International Literacy Association Standards 
 
This course addresses the following International Literacy Association (ILA) Standards: 
 
ILA Standard 1: Foundational Knowledge -Candidates understand the theoretical and evidence-based foundations 
of reading and writing processes and instruction.  
1.1 Candidates understand major theories and empirical research that describe the cognitive, linguistic, 

motivational, and sociocultural foundations of reading and writing development, processes, and components, 
including word recognition, language comprehension, strategic knowledge, and reading-writing connections. 

 
ILA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an 
integrated, comprehensive, balanced curriculum to support student learning in reading and writing. 
2.2 Candidates use appropriate and varied instructional approaches, including those that develop word recognition, 
language comprehension, strategic knowledge, and reading-writing connections. 
 
ILA Standard 3: Assessment and Evaluation Candidates use a variety of assessment tools and practices to plan 
and evaluate effective reading and writing instruction.  
3.1 Candidates understand types of assessments and their purposes, strengths, and limitations.  
3.2 Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for 
specific purposes. 
 
ILA Standard 4: Diversity Candidates create and engage their students in literacy practices that develop 
awareness, understanding, respect, and a valuing of differences in our society.  
4.1 Candidates recognize, understand, and value the forms of diversity that exist in society and their importance in 
learning to read and write. 
4.2 Candidates use a literacy curriculum and engage in instructional practices that positively impact students' 
knowledge, beliefs, and engagement with the features of diversity. 4.3 Candidates develop and implement strategies 
to advocate for equity. 
 
ILA Standard 5: Literate Environment Candidates create a literate environment that fosters reading and writing 
by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and 
the appropriate use of assessments. 
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5.1 Candidates design the physical environment to optimize students' use of traditional print, digital, 
and online resources in reading and writing instruction. 
 
ILA Standard 6: Professional Learning and Leadership Candidates recognize the importance of, demonstrate, 
and facilitate professional learning and leadership as a career-long effort and responsibility. 
6.2 Candidates display positive dispositions related to their own reading and writing and the teaching of reading and 
writing, and pursue the development of individual professional knowledge and behaviors. 
 
 
  Assignments 
 
REQUIRED LECTURE:  Convocation, Friday, September 9, 2016 
 
You will be required to attend the Transylvania University opening Convocation on Friday, 
September 9, at 3:30 p.m. in Haggin Auditorium.  Silas House, a novelist, music 
journalist, environmental activist and columnist, will be the speaker, and several student 
awards will be presented.  
 
After you attend the lecture, you need to write an informal short summary (1-2 pages) of the main points 
of the lecture and discuss what you found most interesting or noteworthy. This summary will be due 
when you come to class on Tuesday, Sept. 13 and will be factored into your professional 
behavior/attendance/participation grade.  
 
Exams. [Knowledge] (100 points).  There will be one exam covering major course concepts.  The exam 
is worth 100 points.   
 
Reflections about Fieldwork and Class Readings.  [Reflection]  (30 points each; 60 total).  You will be 
assigned to a field placement where you will participate in literacy activities and teach at least two 
lessons. Your field lessons will be aligned with the Kentucky Academic Standards for 
English/Language Arts (Common Core).  You will be expected to write reflections about your 
experiences, as well as concepts addressed in class discussions and readings.  The reflection about your 
field experiences is a required item for your Education program portfolio.  
 
Case study report.  (75 points) [Knowledge; Action; Reflection]  You will conduct a case study of an 
individual child in your field placement and write a report about the child’s literacy strengths and needs.   
 
Author Study/Technology Project. [Knowledge; Reflection] (60 points).  You will work with a partner to 
select a well-known author and/or illustrator of children’s literature and prepare a presentation (using 
technology) and paper highlighting his/her work.   You must also demonstrate how to incorporate some 
form of a new literacy technology in the classroom in order to present this author’s work to your future 
students. More details will be provided later in a separate handout. 
 
Parental Involvement Plan/Paper.  [Knowledge].  (50 points total).  You will create a parental 
involvement/collaboration plan to enhance your future students’ literacy development.  You will write in 
a scholarly style and need to include research about parental involvement and family literacy to support 
your plan.  More details will be provided in a separate handout. This is a requirement for your 
Education program portfolio for this class. 
 
Literacy Unit. [Action] (125 points).  Your unit is to be organized around a central question related to a 
topic or theme.  As you design the unit, you should stress the development of literacy skills.   You will 
present your unit to the class by discussing the highlights from your lessons. Your lessons will be 
aligned with the Kentucky Academic Standards for English/Language Arts (Common Core).  



37 
 

Additional guidelines for planning the unit will be provided later in the semester. This is a requirement 
for your Education program portfolio for this class. 
 
 
Professional Behavior (Dispositions), Attendance and Participation.  (30 points).  Professionalism is 
a very important aspect of teaching.  You need to be aware of your disposition and professional attitude at 
all times.  You are expected to attend all classes and field placement sessions and to be on time.  For field 
placements, you must dress professionally (no sweats, jeans, flip-flops, or revealing clothes) and be 
prepared ahead of time for teaching lessons. Also, please make sure that all cell phones and handheld 
devices are turned off during class and your field placements.  Text messaging during class or field 
observation lessons is absolutely not allowed. In the spirit of Transylvania’s commitment to 
sustainability, laptops will be allowed in class on occasions when we are discussing articles that are 
in PDF files or using the Internet for other course assignments or activities. 
   
You are expected to be prepared for all class sessions by reading assignments ahead of time and actively 
participating in classroom discussions and activities.  Please bring your readings with you to every 
class session. You may also be asked to complete some informal in-class and out of class writings, create 
learning stations in the model classroom, quizzes, etc.  
   
The instructor reserves the right to deduct points for each unexcused absence, and more than three 
absences (excused or unexcused) can result in the lowering of the final grade by one letter grade.  The 
instructor also reserves the right to deduct participation points for excessive tardiness (more than three).  
Students with extenuating circumstances must discuss this with the instructor.    
 
Please note that the education program has developed a dispositions and professional attributes 
development alert form.   This form will be used to document education students’ progress in 
developing the types of professional and caring dispositions required of classroom teachers and 
leaders.  Only exceptionally outstanding or exceptionally negative examples of education students’ 
knowing, reflection, and action dispositions will be documented on this form.  As well, professional 
information about education students’ communication skills, academic preparation, personal 
behavior, professional behavior, attitudes, and behavior will be documented.  A copy of this alert 
form is attached to the syllabus, so please review it carefully.  
 
As a teacher, you will be expected to face many deadlines and you need to plan accordingly to meet them.  
This is a necessary aspect of a teacher’s disposition and professional behavior.  This also applies for your 
assignments in this class.  All assignments need to be turned in during class on the due date (unless 
otherwise noted by the instructor).  Please manage your time carefully when completing assignments.  
Late assignments will lose 20% of the total points per day.  However, if there are unforeseen 
circumstances that may prevent you from meeting a deadline, please talk to me to make other 
arrangements. 
 
Total Points=500 (Please be aware that if a previously listed assignment is deleted for any reason, the 
total number of possible points will be reduced.) 
 
It is very important that you save all of your work from this course.  Save both an electronic copy and 
a clean paper copy of each major assignment.  Work submitted and evaluated with my comments must be 
saved also.  Be sure to create back-up electronic copies on a disk to avoid having to recreate projects that 
have inadvertently become lost. 
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Communicating with the Professor  

 
I use email frequently to communicate with students.  Please check your email several times a 
week for class updates. You also need to check Moodle regularly for updates throughout the 
semester.  Please note that I will try to respond to your emails in a timely manner. 
However, if you send emails after 6:00 p.m. in the evening, the earliest I will be able to 
respond will be the next morning.  Also, please be aware that I check email on a limited 
basis on the weekends, so if you send an email during that time, do not expect a 
response until Monday morning. 
 
Also, please be mindful about how you approach the instructor about course assignments.  I 
will make every effort to return graded assignments to you in a timely manner.  However, 
professors have multiple responsibilities and obligations, and it takes a significant amount of 
time to grade assignments in a thoughtful manner.  Please do not make unreasonable demands 
of the instructor regarding graded assignments (e.g. turning in assignments one day and 
expecting them back during the next class period.). 
 
 
   
  Grading Policy 
 
Letter grades will be assigned according to following percentage breakdown: 
 
A 93-100 B 83-87 C 73-77 D 63-67 
A- 90-92 B- 80-82 C- 70-72 D- 60-62 
B+ 88-89 C+ 78-79 D+ 68-69 F Below 60 
 
  Academic Integrity 
 
Academic integrity is central to the mission of this institution and the education program.  Cheating, 
plagiarism (i.e. submitting another person’s material as one’s own, not acknowledging sources, 
submitting work that the student has received credit for in another course), and any other forms of 
academic dishonesty will NOT  be tolerated in my classes.  Instances of academic dishonesty can result in 
the failure of the assignment(s) in question and/or failure of the course.  Please refer to the Academic 
Integrity Policy at http://homepages.transy.edu/~dean/academic_integrity.doc,as it will be enforced 
in its entirety in this class.  
 

Disability Services 

Through policy and practice, Transylvania University is committed to providing equal access to campus 
programs, services and activities to all enrolled students. Students who qualify for accommodations in 
accordance with the American Disabilities Act (ADA) need to consult with me very early in the semester 
about the adjustments that need to be made based on individual disability needs. Please contact Amber 
Morgan, Disability Services Coordinator, at (859) 233-8502 or admorgan@transy.edu for additional 
information regarding disability accommodations. 

 

 

mailto:admorgan@transy.edu
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EDU 3034:Tentative Semester Schedule 

Fall 2016 
(Readings in italics are available in PDF files on Moodle) 

 
Note: Please be aware that this is a TENTATIVE schedule.  Changes may (will) be made at ANY time at the 
instructor’s discretion.  Flexibility is a necessary part of teaching.  Additional readings and assignments that 
were not anticipated but give important insight to a course topic may be added throughout the semester.  
Dates listed for observations in the schools may need to be changed due to schedule conflicts, field trips, 
assemblies, etc.   Please bring your syllabus and course calendar to every class meeting so that you may 
record necessary changes. 
 
 
Date Topic Readings/Assignments Due 

September 6 Introduction to the Course 
Requirements 

No Lab today. 

September 8 Teaching from Within; 
Approaches to Teaching Literacy 
Overview of Literacy Learning in 
the 21st century 

Palmer, Introduction 
Temple et. al Chapter 1 
Barone “The Fluid Nature of 
Literacy” 
Nelson “Teaching in the #Age of 
Literacy” 
 
Convocation Lecture: Silas House 
Friday, Sept. 9  in Haggin 
Auditorium at 3:30 p.m. 
 
 
 
 

September 13   
Discuss Convocation 
 
Social and Cultural Contexts for 
Teaching All Children to Read; 
Culturally Responsive Literacy 
Instruction 
 
 
 
 
 

LAB: Will meet at 8:30 a.m. 
Standards-Based Literacy 
Instruction: Kentucky Core 
Academic Standards, ILA 
Standards, and ACEI Standards  
 
Silas House readings- “In My Own 
Country; Double-Creek Girl” 
Temple et. al Chapter 2 
Diller, “Opening the Dialogue…” 
 
 
 
Submit informal summary about 
the convocation lecture when you 
come to class. 
 
 
 

September 15 Culturally Responsive Literacy 
Instruction 
 
CRIOP Framework 
 

Cantrell and Wheeler, 
“Pedagogy/Instruction: Beyond Best 
Practices” 
 
Gay, “Culturally Responsive Caring” 
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Ladson-Billings, Excerpt from The 
Dreamkeepers 
 
 
 
 

September 20 Language and Literacy 
 
 
 
 
 

LAB: Where I’m From Writing 
Workshop 
 
Temple et. al Chapter 3 
Hernandez et. al “Using Spanish 
Cognates…” article 
 
 
 
 

September 22 Emergent Literacy 
 
 
 
 
 
 
 
 
 

 
Temple et. al Chapter 4 
Cunningham, “Early Reading 
and Writing Activities” 
 
 
Reflection 1 due today in class 

September 27 Emergent Literacy; Phonics and 
Word Knowledge 
 
 
 
 
 

LAB: Literacy Work Stations 
Read Diller, Chapters 2 and 3 
 
Temple et. al Chapter 5 
Cunningham, “Phonological and 
Phonemic Awareness” 
Diller, Chapter 7 
 
 
 
 
 
 
 
  
 
 

September 29 No Class-CAEP Conference 
 
 
 
 
 
 
 

Assignment TBA 
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October 4 Building Fluency and Vocabulary 

 
 
 
 
 
 
 
 
 

LAB: Lesson and Unit Planning 
Diller Introduction, Chapters 1 and 4 
Temple et. al, Chapter 6 
 
 
 
 

October 6 Assessment; Case Study 
Introduction 
 
 
 
 
 

Temple et. al, Chapter 11 
 
 
 
 
  
 
 

October 11 Assessment 
 
 
 

LAB: Author Study Presentations; 
Lesson/Unit Planning 
 
Calfee et. al, “Formative Assessment 
for Common Core Literacy 
Standards” 
 
Powell, “Culturally Responsive 
Assessment: Creating a Culture of 
Learning” 
  
 
 

October 13 Author Study Presentations 
 
 

 
Author Study Project Due by 5:00 
p.m.  (Hard copy) 

                  October 18 No Class! Fall Break. 
 
 
 
 

 
 
 

                 October 20 Reading Comprehension: 
Literature 
 
 

Temple et. al Chapter 7 
Diller, Chapter 5 
 
 

October 25 Reading Comprehension: 
Informational Text 
 
 
 

LAB: Lesson Planning Workshop 
Temple et. al, Chapter 8 
Diller, Chapter 6 
 
 
Unit Lesson Plan 1 Due 
 

October 27 Critical Thinking and Critical 
Literacy 
 

Temple et. al, Chapter 9  
 
Article about Paulo Freire 
http://infed.org/mobi/paulo-freire-

http://infed.org/mobi/paulo-freire-dialogue-praxis-and-education/
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dialogue-praxis-and-education/ 
 
Freire, “Conversations with Students” 
 
 

November 1 Exam 
 
 
 

 
 
 

November 3 Writing Instruction 
 
 
 
 

Temple et. al, Chapter 10 
Calkins chapter 
 
 
 
 
 
 

November 8 Writing Instruction 
 
 
 
 
 
 
 
 
 

LAB: Writing Workshop 
Culham chapters 
 
 
 
 
 
 

November 10 Working with English Language 
Learners 
 
 
 

Temple et. al, Chapter 15 
 
 
Parental Involvement Plan Paper 
due Friday, November 11 at 11:00 
p.m. 

November 15 **Tentative-Lesson Teaching in 
Field Placement 
 
 

 
 
 
 
 
 

November 17 Working with English Language 
Learners 
 

Ogle, “Supporting English Language 
Learners and Struggling Readers in 
Content Literacy” 
 
Greenfader and Brouillette, “Boosting 
Language Skills of English Learners 
through Dramatization and 
Movement” 
 
Start reading The Watsons Go to 
Birmingham by Christopher Paul 
Curtis 

November 22 Organizing and Managing the 
Literacy Classroom (K-2) 
 

LAB: Connecting Standards to 
Learning Stations 
Diller, Revisit Chapters 2 and 3 
Temple et. al, Chapter 12 

http://infed.org/mobi/paulo-freire-dialogue-praxis-and-education/
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November 24 Happy Thanksgiving! No Class.  
November 29 Organizing and Managing 

Literacy Instruction (3-5) 
 

LAB: Literacy and Technology 
Temple et al., Chapter 13 
 

December 1 Literature Circles in Action: 
Discussion of The Watsons Go to 
Birmingham 
 

Curtis, The Watsons Go to 
Birmingham 
 
 
 

December 6 Case Study and Unit Preparation 
 

 
 
Lesson Plans due by 5:00 p.m. 
 

December 8 
 
 
 
 
 
 
 

Last Day of Class-Course 
Wrap-Up 
 

Case Study due on Friday, 
December 9 by 11:00 p.m. on 
Moodle 
 
 
 

     December 14 
 
 
 

Units Due on Moodle by 5:00 
p.m. 
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FEN 1004: First Engagements 
“Reading the Story of Us: Histories of Entanglement” 

  
Section 22, August 2015 
  
Instructors 
  
Faculty Instructor and Advisor: Dr. Tiffany R. Wheeler, Associate Professor of Education 
Email: twheeler@transy.edu 
Phone: (859) 233-8186 (office); (859) 351-6560 (cell) 
Office: Cowgill Center 219 
Class Meeting Location: Cowgill Center Room 111 
  
Student Scholar: Shelby Auxier 
Email: smauxier16@transy.edu 
Cell phone: 812- 701-4549 
  
Office Hours: We will make arrangements for individual conferences; either of us will meet 
with you at your request. 
  
Course Description 
  
The First Engagements seminar is the gateway to the academic community at Transylvania 
University and will model liberal education in a reflective seminar setting. Transylvania will ask 
a lot of you as members of our academic community. To help you become a part of 
Transylvania's academic community, the course will emphasize cultivating a spirit of inquiry; 
developing critical reading, listening, and discussion skills; making relevant connections; and 
engaging in collaborative learning.  
  
The purpose of this course is not to teach a body of content, either of information or of opinion. 
We certainly will acquire new knowledge along the way and explore a range of differing 
opinions about complex questions, but we do not expect everyone to agree by the end term on 
the issues under discussion. Indeed, we will be disappointed if lively debates do not arise in and 
out of class. We do expect you to practice reading texts closely and critically, asking smart 
questions, developing your own reasoned understanding of issues. We also expect everyone to 
listen and respond respectfully to the positions of others, and to contribute actively to class 
discussions. 
  
The First Engagements seminar is the first part of a multi-part first year experience. The three-
week seminar in August term fits neatly with the First-Year Seminars, in which you will 
continue to develop your abilities as a critical reader of a wide range of different kind of texts. In 
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first year seminars much more attention will be given to developing your skills in formal writing 
and argumentation; the final seminar involves completion and presentation of a substantial 
research project. Alongside the first year seminars, everyone will participate in the Creative 
Engagements program during the upcoming school year, which gives students an opportunity to 
exercise our intellectual curiosity in a community of scholars outside of the classroom. 
  
Course Goals 
  
During First Engagements, we will develop and practice effective reading strategies in several 
genres through class discussions and collaborative learning. These encounters introduce you into 
a community of scholars who – among other things – engage in and contribute to careful 
consideration of a variety of texts. 
  
More specifically, together we will: 
●   Analyze text structure and evaluate how the parts contribute to the whole of an author’s 
meaning; 
●   Draw basic inferences about context, tone, and purpose of a text; 
●   Evaluate authors’ arguments and our own reactions in order to form responsible 
responses; 
●   Collaborate in discussion with peers and faculty in working toward an understanding of 
texts. 
  
In addition, we will work together to develop effective advising relationships, as outlined by 
Transylvania's advising guidelines. We will show you how to understand and navigate our 
curriculum, and give you opportunities to begin reflecting on your short- and long- term goals, 
including helping you register for the Fall term. 
  
Participation 
  
Time management: You should plan carefully to allow at least three (3) hours of study in 
preparing for each class session. There will be some required and many optional events and 
activities during August Term (as during the rest of the school year). In the next three weeks, 
start developing a sense of how best to manage your time to get the most out of your college 
experience, academically and socially. 
  
Informal writing: This course is focused on sharpening your skills as critical readers, and so in 
this course writing is a tool to help us become better critical readers. Good readers write - 
annotating texts, jotting down notes to themselves as they read, exploring an idea they come 
across in what they’re reading by writing down their own thoughts, and writing letters (emails, 
social media posts) about what they’ve been reading. We expect you to write daily over the next 
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three weeks in ways that help you prepare for class and that you find personally useful and 
meaningful. 
  
Creating community: Good readers also talk with other readers. In order for this course to work 
well, we all need to consistently and thoughtfully read, reflect, and contribute. We are all 
responsible for creating a positive, relaxed, respectful, and focused learning environment. The 
success of a course often hinges on the kind of community that's created by the students, so keep 
in mind that your decisions and behavior related to this class affect everyone, not just you. We 
will talk about how to create such an environment in further detail, but as a starting point, think 
about those actions that we should all avoid, in order to create an atmosphere that will support 
those who want to be engaged: non-relevant and private discussions, note-writing, texting, and 
browsing; working on tasks unrelated to class; packing up to leave before the instructors end 
class. 
  
Personal Responsibility: In addition, we’ll have a great working relationship if each of us can 
take responsibility for our actions and our decision making, and if we communicate openly and 
honestly. We will strive to communicate our plans and assumptions clearly, openly, and 
completely. We expect you to do the same. 
  
Course materials and schedule 
  
Texts: 
●      Fowler, Karen Joy. We Are All Completely Beside Ourselves. New York: Penguin, 2013. 
●      Kolbert, Elizabeth. The Sixth Extinction. New York: Henry Holt, 2014. 
●      Various other shorter readings, to be assigned 
NOTE: always bring your text(s) to class and be prepared to refer to the text(s) during 
discussions. You should regularly annotate all texts. 
  
Tools: All readings that are not in the Fowler or Kolbert books will need to be accessed from 
Moodle. 
  
Course Schedule: 
  

Week of... Meet... From... 

M, August 
17 

Monday through 
Friday 

9:00 a.m. - 12:00 
p.m. 

M, August 
24 

Monday through 
Friday 

9:30 a.m. - 12:00 
p.m. 
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M, August 
31 

Monday through 
Thursday 

9:30a.m. - 
12:00p.m. 

  
Tentative Course Calendar: Please note that changes can/will be made at the instructor’s 
discretion at any time. Flexibility is a necessary part of teaching. Additional readings that 
were not anticipated but give important insight to a course topic may be added.  You can 
check Moodle for course schedule revisions, but please bring your syllabus and course 
calendar to every class meeting so that you may record necessary changes.  
 

Date Topic/Events Readings/Assignments 

Monday, August 17 Introduction to the course 
Building a Classroom 
Community  
 
Moodle Introduction 
 
Pre-Assessment Writing 
 

Before class: Read Nussbaum 
article 
 
 

Tuesday, August 18 Community Building 
 
Handouts (passed out in 
class); 
Adler, “How to Mark a 
Book” 
 
Harvard handout: “Six 
Reading Habits to Develop 
in Your First Year at 
Harvard” 
 
Liberal Education 

Freyman, “What Is Liberal 
Education” 
Cronon, “Only Connect…” 
Kafka, “A Report for An 
Academy” 
Sanders, “The Most Human 
Art” 

Wednesday, August 19 9:00-10:00 a.m. Lecture: 
“The Vagaries of Memory” 
by Dr. Bethany Jurs  
Carrick Theater 

Homework in Preparation: Re-
read Prologue, Part One and 
Part Two (p.1-103) of the 
novel, We are All Completely 
Beside Ourselves, by Karen 
Joy Fowler.  Annotate: mark 
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passages that are 
compelling/moving, and 
themes you see recurring. Type 
a ~450 word response to the re-
reading, using one of the 
prompts provided. E.g.- What 
themes, motifs, passages, 
events, characters, etc. 
struck/compelled you, and 
why? What was 
moving/interesting about this 
novel? 
 Choral Placement Hearings 
at 2:00-5:00 p.m. Sign up 
at https://doodle.com/57m6m
nkcn7bnznfg 
 

Thursday, August 20 9:00-10:00 Lecture: 
“Animal Minds”-Dr. Ellen 
Furlong 
10:00-10:45 Lecture and 
novel Discussion 
10:45-12:00 TNET Tutorial 
Session 

Homework in Preparation: Re-
read Parts Three and Four of 
the novel.  
Read TU’s mission statement, 
advising mission statement, 
and General Education 
requirements. 
  
1:30 Meet group to go to 
Planet of the Apes at Kentucky 
Theatre 
2:00 “Planet of the Apes” 
showing 
  

Friday, August 21 9:00-10:00  Lecture: 
“Minding Primates”-Dr. 
Jack Furlong and Colin 
Mong 
  
Discussion of lecture and 
novel. 
Discuss weekend writing 

Re-read Parts Five and Six of 
the novel. 

Parson article-go 
to http://www.counterpunch.or
g/2015/08/06/cecil-the-lion-
white-supremacy-and-
speciesm/ 

https://doodle.com/57m6mnkcn7bnznfg
https://doodle.com/57m6mnkcn7bnznfg
http://www.counterpunch.org/2015/08/06/cecil-the-lion-white-supremacy-and-speciesm/
http://www.counterpunch.org/2015/08/06/cecil-the-lion-white-supremacy-and-speciesm/
http://www.counterpunch.org/2015/08/06/cecil-the-lion-white-supremacy-and-speciesm/
http://www.counterpunch.org/2015/08/06/cecil-the-lion-white-supremacy-and-speciesm/
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assignment.  Follow-up 
conversation about 
curriculum and registration. 

  
  
  

 

Choose your favorite 
paragraph in this section. Type 
it out and annotate it to turn in 
as homework. 
 

Create a list of possible Fall 
courses on TNET. 
 
Choral Placement Hearings 
at 2:00-5:00 p.m. Sign up 
at https://doodle.com/57m6m
nkcn7bnznfg 
  

Sunday, August 23 Required: Viewing of 
Project Nim 

7:30-9:30 p.m 

 

 

Monday, August 24  Small group activity to 
share papers. 
 
Discuss Project Nim 
 
Discuss reading 

Paper due 
Read Prologue & Chapter 1 of 
The Sixth Extinction. 
Annotate: mark passages that 
you think set up her 
overarching 
themes/arguments/goals 
 
1:00 Foreign Language 
Placement Exams 

Tuesday, August 25  Discuss the process of 
scientific knowledge 
construction 
 

Read articles by Kuhn (“The 
Historical Structure of 
Scientific Discovery”) and by 
Bronowski (“The Nature of 
Scientific Reasoning”) 
Read Chapter II of The Sixth 
Extinction 
1:30 p.m. Education 
Program Information Session 
 
Advising Meetings: 3:00-5:30 

https://doodle.com/57m6mnkcn7bnznfg
https://doodle.com/57m6mnkcn7bnznfg
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p.m. 

Wednesday, August 26 9:30-10:30  Lecture: 
“Bringing Extinct Species 
Back to Life Via Cloning”-
Dr. Belinda Sly 
 
Discuss lecture and 
readings. 
 

Read Lupick article. 
 
Annotate: mark passages that 
describe the process of 
scientific thinking 
 
Advising Meetings: 12:30-
5:00 p.m. 
 
6:30 p.m. or 8:00 p.m. 
Quantitative Reasoning 
 
 

Thursday, August 27  Small group discussions 
 
Walking Tour of 
Lexington with Dr. Paul 
Jones’ class 
 

 Read Chapters VI- VII of The 
Sixth Extinction. Annotate: 
descriptions of hypothesis 
testing. 
 
1:00 p.m. Fall Registration 

Friday, August 28 Discuss reading. 
Discuss writing assignment 
for the weekend. 
11:30-12:00  Library 
Session 

 Read Chapters VIII , IX, and 
XI of The Sixth Extinction.  
 

Sunday, August 30 Optional Trip to the 
Cincinnati Zoo 

  

Monday, August 31 9:30-10:30 Community 
Panel: “Understanding 
Food Accessibility as a 
Social Justice Issue” 
 
Discuss reactions to panel 
discussion. 
Small group activity for the 
papers. 
Discuss reading. 

 Paper due 
Read Chapter X of The Sixth 
Extinction. 
Read excerpts from Silent 
Spring by Rachel Carson. Intro 
and Chapters 1 and 2 
 
Tonight: Watch “Chasing 
Ice” documentary 
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Tuesday, September 1  Discussion of readings and 
documentary. 
 
Reflections about The Sixth 
Extinction 
 

 Preparation for class:  
 
Watch “Chasing Ice” 
documentary on 8/31 
 
Read Chapter XIII of The Sixth 
Extinction 
 
 
Write a short in-class response: 
What are at least three 
important takeaways from The 
Sixth Extinction? Which 
topics/themes from the book 
most resonated with you?  
 

Wednesday, September 2 Diversity at Transylvania 
  
Post Assessment 
 

 In class-Dereseiwicz article-
post assessment 
 
Skokos, “College Campuses 
are Full of Subtle Racism and 
Sexism” 
Coates, “Your Stories of 
Racism” 
 

Thursday, September 3 Wrap-up of the course 
 
 

 

  
  
  
Academic Integrity 
Your responsibility to this (or any) class at Transylvania University is not only to yourself and 
your own development, but also to the community of our classroom and to the larger 
communities of which you are a part. At its most minimal level, the principles of academic 
integrity call for individuals to do their own work and be honest about that effort (e.g., don’t 
plagiarize; don’t depend on the work of others in the group settings to carry you, etc.). More 
important, and more to the specific requirements for this class, the principles of academic 
integrity call for individuals to put forth their best efforts in all aspects of the class: do the 
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reading when it is assigned, annotate it effectively, and be prepared to discuss it actively; be 
enthusiastic and engaged as both a speaker and a listener; give full energy to the written 
assignments; and use all the resources at your disposal (including the August Term Scholar, the 
library and librarians, your friends and colleagues, your professor, etc.). 
  
Specific University policies regarding academic integrity can be found in the Student Handbook 
and on Inside Transy[1] , and you are responsible for becoming familiar with both policies. Any 
violations of academic integrity will have serious consequences. 
  
http://inside.transy.edu/studenthandbook/academicpolicies.htm 
  
Accommodation 
  
We are happy to work with any student to develop useful strategies to participate successfully in 
this course, including negotiation of an alternative assessment structure if needed. In addition, if 
you think that structured support will be helpful to you, please make use of TU's services through 
the Office of Health and Wellness. 
  
http://inside.transy.edu/disability_services.htm 
  
Earning Credit 
You will earn either a CR (credit) or NC (no credit) grade. You will earn credit by attending 
class daily and thoroughly preparing for each class meeting; successfully participating in class 
discussions and required co-curricular activities; and satisfactorily completing written 
assignments on time. You will earn No Credit if you are absent without approval, or if you fail to 
demonstrate active engagement or to submit acceptable work on time. Apart from special cases 
approved by the First Engagements Director, you are expected to participate in every class 
session and required co-curricular event in order to receive course credit. If you fail to earn a CR 
(credit) grade, you will be placed on academic probation and be required to complete the Master 
Student Skills class during the Fall term. 
 
 
 
 
 
 
 
 
 
 
 

http://outside.transy.edu:2054/sl/studenthandbook/academicpolicies.htm
http://outside.transy.edu:2054/sl/studenthandbook/academicpolicies.htm
http://outside.transy.edu:2054/sl/studenthandbook/academicpolicies.htm
http://outside.transy.edu:2054/sl/disability_services.htm
http://outside.transy.edu:2054/sl/disability_services.htm
http://outside.transy.edu:2054/sl/disability_services.htm
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    EDU 2024 
 

 Children’s Literature 
 Fall 2012 

 
 

Dr. Tiffany Wheeler, Associate Professor of Education 
219 Cowgill Center 
Office phone: 233-8186 
E-mail: twheeler@transy.edu 
 
Class meeting times: Monday, Wednesday  1:30-2:45; Cowgill 106 
 
 Office Hours 
 
Monday         9:00-12:00; 3:00-4:00 
                             
Tuesday         3:00-4:30 
 
Wednesday    9:00-11:30 
 
Thursday        By appointment only 
 
Friday            By appointment only  
 
I am not always able to keep my office hours due to campus meetings, off-campus appointments, field 
observations, and other such endeavors.  Please schedule appointments within office hours.  
Appointments can also be made at other times. 
 

Required Text 
 
Lukens, Rebecca J.  A Critical Handbook of Children’s Literature (9th Ed.).  Boston: Pearson, 2013. 

 

Required Children’s Books 

 
Collins, Suzanne.  The Hunger Games.  New York: Scholastic, 2008. 

Curtis, Christopher P.  Elijah of Buxton.  New York: Scholastic, 2007. 

Hesse, Karen.  Out of the Dust.  New York: Scholastic, 1997. 

Ryan, Pam M.  Esperanza Rising.  New York: Scholastic, 2000. 

Schmidt, Gary D.  The Wednesday Wars.  New York: Clarion, 2007. 

White, E. B.  Charlotte’s Web. New York: Harper, 1952. 

Woodson, Jacqueline.  Feathers.  New York: Penguin, 2007. 

 

 

 

mailto:twheeler@transy.edu
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Course Description 

In this course, you will become acquainted with children’s literature for young people from preschool 

through the eighth grade.  You will read and learn how to evaluate some of the most recent children’s 

literature.  You will also study high-quality authors, illustrators, and their works; various literary genres; 

and ways of introducing literature and integrating it into the entire curriculum.  This is a reading-intensive 

course:  it demands a lot of reading, thinking, analyzing and writing. 

 

How this course relates to Transylvania’s Liberal Arts Mission 

As noted in the course catalog, Transylvania “strives to empower students to develop lifelong habits of 
learning and intelligent respectful discussion” (p. 4).  This course will enable students to have thoughtful 
discussions about children’s literature.  Additionally, this course helps to fulfill the following goals 
outlined in Transylvania’s mission: 1) To develop students’ intellectual and creative abilities; 2) To 
stimulate the search for knowledge; and 3) To promote open and fair-minded examination and discussion 
of values in all forms of endeavor. 

 

Course Objectives as Related to Transylvania’s Teacher Education Model 

The Education Program has developed the following theme to describe teachers:  Public Intellectuals 

Who Care.  In order to be caring facilitators of learning, candidates must develop their expertise in each 

of the three areas identified in the program model.  They must be knowledgeable and capable of putting 

their knowledge into action so that they are caring facilitators of learning for every learner. Furthermore, 

they must be capable of reflecting on their knowledge and actions, constantly evaluating and making 

changes as needed. 

 

Teacher Education Program Model 
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The Education Program has a dispositions and professional attributes development alert (or flag) system.  

We designed this system to document candidates’ progress in developing the types of professional 

dispositions required of classroom teachers and leaders.  We monitor exceptionally outstanding or 

exceptionally negative examples of candidates’ knowledge, action, and reflection dispositions.  As well, 

we document professional information about candidates’ communication skills, academic preparation, 

personal behavior, professional behavior, attitudes and behavior.  In order to achieve these program goals 

and purposes in this course, we aim to foster the following dispositions, objectives, and learning 

outcomes: 

 

Program Objectives and Learning Outcomes/Dispositions One: Knowing 

Candidates will 

• become acquainted with the work of major writers of the present and past who have 
influenced literature appropriate for children up to age 13.   

• become acquainted with and read various literary genre including traditional literature, 
fantasy, poetry, realism, historical fiction, biography, information books, and picture books.   

Key dispositional elements needed for these outcomes: 

 

 
 

 
 

 
Public Intellectuals who Care 

 

Reflection 

Knowledge 

Action 

Teacher Education Program 

Liberal Arts Foundation 
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• The candidate has self-knowledge, realizing that she or he has a passion for learning and for 
teaching, accompanied by the propensity to ask, “Why?” 

Program Objectives and Learning Outcomes/Dispositions Two:  Reflection  

Candidates will 

• write reflections on children’s literature  

• reflect on field experiences  

Key dispositional elements needed for these outcomes: 

• The candidate is self-reflective. 

Program Objectives and Learning Outcomes/Dispositions Three:  Action: 

Candidates will 

• appraise and evaluate literary and artistic techniques of writers and illustrators of children’s 
books  

• examine children’s books for the treatment of sexual, racial, ethnic and religious stereotypes  

• use tools for selecting and learning about children’s literature, including professional books, 
journals, and the Internet  

Key dispositional elements needed for these outcomes: 

• The candidate exhibits problem-solving abilities and creativity, being able to analyze and 
change instruction as needed. 

• The candidate values planning and organizing. 

Assignments 

REQUIRED LECTURE:  You will be required to attend the opening convocation on Sunday, 
September 9, at 7:00 p.m. in Haggin Auditorium.  The convocation speaker will be award-winning 
poet Nikky Finney. A professor of English and creative writing at the University of Kentucky, Finney 
recently received the National Book Award for poetry for her fourth collection, Head off & Split.  After 
you attend the lecture, you need to write an informal short summary (1-2 pages) of the main points of the 
lecture and discuss what you found most interesting or noteworthy. This summary will be due when you 
come to class on Monday, Sept. 10 and will be factored into your professional 
behavior/attendance/participation grade.  
 
Literacy Autobiography (30 points).  In a short essay, you will discuss the significance of books and 
literacy in your life.  More details will be provided. 
 
Analyses of Children's Literature.  (30 points each, 300 total)  You will complete ten 3-5 page analyses 
of children’s books.  For each analysis, I will give you a specific prompt related to the appropriate topic.   

Author Study and Presentation. (100 points). You will write a paper and make a presentation about a 
well-known author or illustrator of children’s literature.  Specific instructions are provided separately.   

“Read for the Record” Field Experience (20 points)- Jumpstart, in concert with the Pearson 
Foundation, is sponsoring a “Read for the Record” day on October 4, 2012.  The goal is to get as many 
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people as possible in the nation (and parts of the world) to read the same book on the same day.  This 
year’s book is Ladybug Girl and the Bug Squad by David Soman and Jacky Davis.  You will need to find 
a child or small group of children to read the book to on October 4 (or at some point during that week).  
You also need to plan a follow-up activity to the book.  You will write a reflection about your experience. 

Professional Behavior (Dispositions), Attendance and Participation. (50 points).  Professionalism is a 
very important aspect of this course.  Attendance and participation are crucial aspects of professionalism; 
therefore, I expect you to attend all classes and to be on time.   The instructor reserves the right to deduct 
points for each unexcused absence, and more than three absences (excused or unexcused) can result in the 
lowering of the final grade by one letter grade.  The instructor also reserves the right to deduct 
participation points for excessive tardiness (more than three).  Students with extenuating circumstances 
must discuss this with the instructor.    
 
In order to contribute to class discussion, you must read each assignment carefully. For each class session 
I would like you to be prepared for any of the following activities: a) leading a class discussion (which 
you might do by yourself or with a partner), b) responding to a short quiz, c) responding to a short essay 
prompt, d) providing a thoughtful question based on the reading, e) providing a one-page paper related to 
a particular reading, f) sharing a book that relates to the topic for a given day.    Some of these activities 
(i.e. the written material) will be evaluated using a system of checks (0, √-, √, √+).   

Also, please make sure that all cell phones and handheld devices are turned off during class.  
Text messaging during class is absolutely not allowed. In the spirit of Transylvania’s commitment 
to sustainability, laptops or iPads will be allowed in class on occasions when we are discussing 
articles that are in PDF files or using the internet for other course assignments or activities. 
 
Total Points=500 (Please be aware that if a previously listed assignment is deleted for any reason, the 
total number of possible points will be reduced.) 
 
   
 

All assignments are due at the beginning of the period on the due date.  I will deduct points for each day 
that an assignment is late.  (Assignments turned in later on the due date are one day late.  Non-class days 
and weekends also count as days.)  Again, if there are extenuating circumstances or if unforeseen events 
conspire against you, please talk to me.   

It is very important that you save all of your work from this course, both an electronic copy and a 
clean paper copy.  You must save all work that you have submitted and that has been evaluated.  Be sure 
to create back-up electronic copies on a disk to avoid having to recreate projects that have inadvertently 
become lost. 

 

Communicating with the Professor  
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I use email frequently to communicate with students.  Please check your email several times a 
week for class updates. You also need to check Moodle regularly for updates throughout the 
semester.  Please note that I will try to respond to your emails in a timely manner. 
However, if you send emails   after 6:00 p.m. in the evening, the earliest I will be able to 
respond will be the next morning.  Also, please be aware that I check email on a limited 
basis on the weekends, so if you send an email during that time, do not expect a 
response until Monday morning. 

 
 
   
  Grading Policy 
 
Letter grades will be assigned according to following percentage breakdown: 
 
A 95-100 B 83-87 C 73-76 D 63-66 
A- 92-94 B- 80-82 C- 70-72 D- 60-62 
B+ 88-91 C+ 77-79 D+ 67-69 F Below 60 
 

 

Academic Integrity 

Academic integrity is central to the mission of this institution.  Without honest effort, a learning 
community has no substance or validity.  I am strongly committed to assigning grades based on students’ 
honest efforts on exams and other class assignments.  I am strongly committed to ensuring that students 
who cheat do not disadvantage students who do honest work.  Academic dishonesty in any form, 
therefore, will not be tolerated in my classes.  If you are not sure what constitutes academic dishonesty, 
look at the Academic Integrity Policy at http://inside.transy.edu.dean .  I will enforce this policy in its 
entirety and you are responsible for knowing what is in it. 

Americans with Disabilities Act 

Qualified students with disabilities needing appropriate academic adjustments should contact me as soon 
as possible to ensure that I can meet their needs in a timely and appropriate manner.  For questions or 
concerns, call Marian Baker, the University’s Coordinator of Disability Services at 233-8215. 

EDU 2024 Tentative Course Calendar- Fall 2012 
(Articles in italics are available in PDF files on Moodle) 

 
Note: Please be aware that this is a TENTATIVE schedule.  Changes may (will) be made at 
ANY time at the instructor’s discretion.  Flexibility is a necessary part of teaching.  
Additional readings and assignments that were not anticipated but give important insight 
to a course topic may be added throughout the semester.   
Please bring your syllabus and course calendar to every class meeting so that you may 
record necessary changes. 
 

 
Date Topic Readings/Assignments 

Due 
September 5 Introduction to the Course 

Requirements 
 
 

http://inside.transy.edu.dean/
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September 10 Introduction to Children’s 
Literature 
 

Lukens Preface, To the 
Reader, Chapter 1 
Charlotte’s Web, pp. 1-91  
 

September 12 No Class-CAEP Conference 
 

Finish reading Charlotte’s 
Web;  
Work on Literacy 
Autobiography Assignment 
 

September 17 Picture Books 
 

Literacy Autobiography Due 
Lukens, Chap. 3 
 

September 19 Picture Books 
Postmodern Picture Books 
 

Nodelman, Picture Books 
 
Goldstone, Betty.  The 
Postmodern Picture Book: 
A New Subgenre. 
 

September 24 Issues and Fundamental 
Change in Children’s 
Literature; 
Postmodern Picture Books 
 

Lukens, Chap. 2 
Kaplan, Read All Over: 
Postmodern Resolution in 
Macauley’s “Black and 
White” 
Analysis 1 (Picture books) 
due 

September 26 Genre in Children’s Literature Lukens, Chap. 4 
October 1 Character in Children’s 

Literature 
Lukens, Chap. 5 
Curtis, Elijah of Buxton, 1-
169 
Analysis 2 (Postmodern 
picture books) due 

October 3 Character in Children’s 
Literature 

Curtis, Elijah of Buxton, 
170-341, Author’s Note 
 
 

October 8 Plot in Children’s Literature Lukens, Chap. 6 
The Wednesday Wars, 1-
129 

October 10 Plot The Wednesday Wars, 130-
264 
Analysis 3 (Elijah of 
Buxton) due 
 
 

October 15 
 

NO CLASS-FALL 
BREAK 
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October 17 Setting 

 
Lukens, Chap. 7 
Hesse, Out of the Dust, 1-
101 
 
Read for the Record 
Reflections Due on 
Moodle on Friday, 
October 19 by 11:00 p.m. 

October 22 Setting/Theme  Lukens, Chap. 10 
Hesse, Out of the Dust, 
102-227 

October 24 Diversity in Children’s 
Literature 

Travers, “Diversity in 
Children’s Literature” (p. 
120-133) 
Ryan, Esperanza Rising, 1-
138 
Analysis 4 (Theme/setting) 
due 

October 29 Diversity in Children’s 
Literature 

Travers, “Diversity in 
Children’s Literature” (p. 
134-141) 
Velasquez, “Toward a 
Home-Grown Kids’ Lit” 
Ryan, Esperanza Rising, 
138-262 

October 31 Diversity in Children’s 
Literature 
Point of View  

Noll, “Accuracy and 
Authenticity in American 
Indian Children’s 
Literature” 
 
Lukens, Chapter 8 
 
Analysis 5 (Esperanza 
Rising) due 

November 5 Style and Tone in 
Children’s Literature 

Lukens, Chapter 9 
 
Feathers (whole book) 
 

November 7 
 
 

Informational Books Lukens, Chapter 13 
Analysis 6 (Feathers) due 

November 12 
 

Biography in Children’s 
Literature 

Lukens, Chap. 12 

November 14 Author 
Presentations/Papers 
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November 19 Author 
Presentations/Papers 

 
 

November 21 TBA Analysis 7 (informational 
books) due 

November 26 Rhyme/ Poetry Lukens, Chap. 11 
November 28 Fairy Tale/Myth Nodelman, “Fairy Tales 

and Myths” 
Analysis 8 (Poetry or 
Biography) due 

December 3 Fantasy Fuhler, “The Infectious 
Nature of Fantasy” 
The Hunger Games (whole 
book) 

December 5 Last Day of Class- Course 
Wrap-up 

Analysis 9 (Fairy 
Tale/Myth) 
due 

  Analysis 10 (The Hunger 
Games) Due by 
Wednesday, December 12 
at 5:00 p.m. 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Dr. Tiffany R. Wheeler, Associate Professor of Education
Bingham Renewal Application 

Pedagogical and Scholarly Materials

To the Bingham Selection Committee:  I have included a sampling of the 
pedagogical and scholarly materials that illustrate some of the specific 
developments that I discuss in my Teaching Statement.  A description of the 
materials is provided below and/or stated on the documents.

1. Culturally Responsive Instruction Observation Protocol (CRIOP) instrument 
(example of incorporation of research/scholarship in my courses).

2. My co-authored chapter from the Literacy for All Students: An Instructional 
Framework for Closing the Gap, edited by Rebecca Powell and Elizabeth 
Rightmyer (example of incorporation of research/scholarship in my courses)

3. Buzzfeed article by Tracy Clayton (related to one of my pedagogical 
challenges)

4. Karen Johnson book chapter about Septima Clark’s literacy teaching 
approaches (example of incorporation of research/scholarship in my 
courses)

5. Samples of Primary Sources used in EDU 3414 during class discussions of 
Septima Clark and other African American teachers who taught in segregated 
schools (example of incorporation of research/scholarship in my courses)

6. EDU 3034  Field Lesson Guidelines/Reflection (reflection assignment refers 
to the CRIOP instrument discussed in the statement)

7. EDU 3414 Race in the Schoolyard class activity (assignment that relates to 
one of my pedagogical challenges)

8. EDU 3414  Examples of Reading Prompts and Guiding Questions (classroom 
activities that support English Language Learners and international 
students)

9. EDU 3414  Assignment Guidelines for Research Paper (example of multi-
phase writing process to provide incremental feedback to students)



     
   CRIOP - Page 1 

CRIOP © 2012 The Collaborative Center for Literacy Development and The Center for Culturally Relevant Pedagogy.  Funded by the State of 
Kentucky and the US Dept. of Education Office of English Language Acquisition. Please use the following citation when referencing the CRIOP 
instrument:  Powell, R., Cantrell, S. C., Correll, P. K., & Malo-Juvera, V. (2014). Culturally Responsive Instruction Observation Protocol (3rd ed.). 
Lexington, KY:  Collaborative Center for Literacy Development.  

 
Culturally Responsive Instruction Observation Protocol 

Third Revised Edition (March 2014) 
 

Rebecca Powell, Susan Chambers Cantrell, Pamela K. Correll, and Victor Malo-Juvera 
 

Originally Developed by:  R. Powell, S. Cantrell, Y. Gallardo Carter, A. Cox,  
S. Powers, E. C. Rightmyer, K. Seitz, and T. Wheeler 

 
Revised 2012 by:  R. Powell (Georgetown College), S. Cantrell (University of Kentucky), P. Correll (University of Kentucky),  

V. Malo-juvera (UNC-Wilmington), D. Ross (University of Florida) and R. Bosch (James Madison University) 
 

 

School (use assigned number):____________________________ Teacher (assigned number):     

Observer:       Date of Observation: ___________    # of Students in Classroom:    

Academic Subject: ___________________________________  Grade Level(s): _________________________________ 

Start Time of Observation: ____________    End Time of Observation:    Total Time of Obs:     

 
DIRECTIONS 

 
After the classroom observation, review the field notes for evidence of each “pillar” of Culturally Responsive Instruction.  
If an example of the following descriptors was observed, place the field notes line number on which that example is 
found. If a “non-example” of the descriptors was observed, place the line number on which that non-example is found.    
 
Then, make an overall/holistic judgment of the implementation of each component.  To what extend and/or effect was the 
component present? 
 

4 – To a great extent 
3 – Often 
2 – Occasionally 
1 – Not at all 

 
Transfer the holistic scores from pp. 2 through 9 to the table below.   
 
 
 

CRI Pillar Holistic Score  CRI Pillar Holistic Score 

I. CLASS   IV. INSTR  

II. FAM   V. DISC  

III.  ASMT   VI.  SOCIO  
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Language Acquisition. Please use the following citation when referencing the CRIOP instrument:  Powell, R., Cantrell, S. C., Correll, P. K., & Malo-Juvera, V. (2014). Culturally Responsive Instruction 
Observation Protocol (3rd ed.). Lexington, KY:  Collaborative Center for Literacy Development.  

 
 
   I.  CLASS CLASSROOM RELATIONSHIPS      Holistic score             4           3      2         1                

                                                                   To a great extent     Often        Occasionally       Not at all  
   

CRI Indicator  
 

For example, in a responsive 
classroom: 

For example, in a non-responsive 
classroom: 

Field 
notes: 
Time or 
line(s) of 
example 

Field notes: 
Time or 
line(s) of 
non-
example 

Field notes:  
No example 
() 

SCORE for 
Indicator 

1. The teacher 
demonstrates an ethic 
of care (e.g., equitable 
relationships, bonding) 

Generally Effective Practices: 
• Teacher refers to students by name, uses 

personalized language with students  
• Teacher conveys interest in students’ lives 

and experiences  
Practices that are Culturally Responsive: 
• Teacher differentiates patterns of interaction 

and management techniques to be culturally 
congruent with the students and families s/he 
serves (e.g., using a more direct interactive 
style with students who require it) 
 

• Teacher promotes negativity in the classroom, 
e.g., criticisms, negative comments, sarcasm, 
etc.  

• Teacher stays behind desk or across table from 
students; s/he does not get “on their level” 

• Teacher does not take interest in students’ 
lives and experiences; is primarily concerned 
with conveying content  

• Teacher uses the same management techniques 
and interactive style with all students when it 
is clear that they do not work for some 
 
 

 

    

2. The teacher 
communicates high 
expectations for all 
students 

Generally Effective Practices: 
• There is an emphasis on learning and higher-

level thinking; challenging work is the norm 
Practices that are Culturally Responsive: 
• There is a “family-like” environment in the 

classroom and there are group goals for 
success as well as individual goals; every 
student is expected to achieve 

• Students are invested in their own and others’ 
learning  

• Teacher expects every student to participate 
actively and establishes structures (e.g., 
frequent checks for understanding) so that no 
student “falls through the cracks” 

• Teacher bases feedback on established high 
standards and provides students with specific 
information on how they can meet those 
standards 

 

• Teacher has low expectations (consistently 
gives work that is not challenging) 

• Teacher does not call on all students 
consistently  

• Teacher allows some students to remain 
unengaged, e.g., never asks them to respond to 
questions, allows them to sleep, places them in 
the “corners” of the room and does not bring 
them into the instructional conversation, etc.  

• Teacher does not establish high standards; 
evaluation criteria require lower-level thinking 
and will not challenge students 

• Teacher feedback is subjective and is not tied 
to targeted learning outcomes and standards 

• Teacher expresses a deficit model, suggesting 
through words or actions that some students 
are not as capable as others  

    



        CRIOP - Page 3 

CRIOP © 2012 The Collaborative Center for Literacy Development and The Center for Culturally Relevant Pedagogy.  Funded by the State of Kentucky and the US Dept. of Education Office of English 
Language Acquisition. Please use the following citation when referencing the CRIOP instrument:  Powell, R., Cantrell, S. C., Correll, P. K., & Malo-Juvera, V. (2014). Culturally Responsive Instruction 
Observation Protocol (3rd ed.). Lexington, KY:  Collaborative Center for Literacy Development.  

3. The teacher creates a 
learning atmosphere 
that engenders respect 
for one another and 
toward diverse 
populations 

Generally Effective Practices: 
• Teacher sets a tone for respectful classroom 

interaction and teaches respectful ways for 
having dialogue and being in community with 
one another  

• Students do not hesitate to ask questions that 
further their learning 

• Students interact in respectful ways and know 
how to work together effectively 

• Teacher and students work to understand each 
other’s perspectives 

Practices that are Culturally Responsive: 
• Positive and affirming messages and images 

about students’ racial and ethnic identities are 
present throughout the classroom 

• Teacher encourages students to share their 
stories with one another and to have pride in 
their history and cultural identity 

• Classroom library and other available 
materials contain multicultural content that 
reflect the perspectives of and show 
appreciation for diverse groups 

• Teacher shows impatience and intolerance for 
certain student behaviors 

• Lack of respectful interaction amongst 
students may be an issue 

• Teacher establishes a competitive environment 
whereby students try to out-perform one 
another 

• Teacher does not encourage student questions 
or ridicules students when they ask for 
clarification 

• Teacher does not address negative comments 
of one student towards another 

• Posters and displays do not show an 
acknowledgement and affirmation of students’ 
cultural and racial/ethnic identities 

• Classroom library and other available 
materials promote ethnocentric positions 
and/or ignore human diversity   

    

4. Students work together 
productively 

Generally Effective Practices: 
• The teacher implements practices that teach 

collaboration and respect, e.g., class 
meetings, modeling effective discussion, etc.  

• Students are continuously viewed as 
resources for one another and assist one 
another in learning new concepts 

• Students are encouraged to have discussions 
with peers and to work collaboratively 

• Students support one another in learning and 
applying new concepts to assure that every 
student succeeds  

• Chairs/desks are arranged to facilitate group 
work and equal participation between 
teachers and students 

• Students are not encouraged to assist their 
peers  

• Students primarily work individually and are 
not expected to work collaboratively; and/or 
students have a difficult time collaborating  

• Teacher dominates the decision-making and 
does not allow for student voice 

• The emphasis is on individual achievement  
• Classroom is arranged for quiet, solitary 

work, with the teacher being “center stage”  
 

    

 
  
  



        CRIOP - Page 4 

CRIOP © 2012 The Collaborative Center for Literacy Development and The Center for Culturally Relevant Pedagogy.  Funded by the State of Kentucky and the US Dept. of Education Office of English 
Language Acquisition. Please use the following citation when referencing the CRIOP instrument:  Powell, R., Cantrell, S. C., Correll, P. K., & Malo-Juvera, V. (2014). Culturally Responsive Instruction 
Observation Protocol (3rd ed.). Lexington, KY:  Collaborative Center for Literacy Development.  

  II.  FAM FAMILY COLLABORATION       Holistic score           4            3       2            1                
                                                                 To a great extent   Often    Occasionally   Not at all  

    
 
   NOTE:  When scoring this component of the CRIOP, the family collaboration interview should be used in addition to field observations.      
  Observations alone will not provide adequate information for scoring.  
 

CRI Indicator  
 

For example, in a responsive classroom: For example, in a non-
responsive classroom: 

Field 
notes: 
Time or 
line(s) of 
example 

Field 
notes: 
Time or 
line(s) of 
non-
example 

Field 
notes:  No 
example 
() 

SCORE 
for 
Indicator 

1. The teacher establishes 
genuine partnerships 
(equitable 
relationships) with 
parents/ caregivers 

Generally Effective Practices: 
• Parents’/caregivers’ ideas are solicited on how best to 

instruct the child; parents are viewed as partners in 
educating their child 

• There is evidence of conversations with 
parents/caregivers where it’s clear that they are viewed 
as partners in educating the student 

Practices that are Culturally Responsive: 
• Teacher makes an effort to understand families and 

respects their cultural knowledge 

• Parents’/caregivers’ suggestions are not 
incorporated in instruction 

• No effort made to establish relationships 
with caregivers 

• There is evidence of a “deficit 
perspective” in which families and 
caregivers are viewed as inferior and/or 
as having limited resources that can be 
leveraged for instruction 

    

2. The teacher reaches out 
to meet parents in 
positive, non-traditional 
ways 

Generally Effective Practices: 
• Teacher conducts home visit conferences 
• Teacher makes “good day”  phone calls and 

establishes regular communication with parents 
Practices that are Culturally Responsive: 
• Teacher plans parent/family activities at locations 

within the home community 
• Teacher meets parents in parking lot or other locations 

that may be more comfortable for them 

• Communication with parents/caregivers 
is through newsletters, where they are 
asked to respond passively (e.g., signing 
the newsletter, versus become actively 
involved in their child’s learning) 

• Teacher conducts phone calls, 
conferences, personal notes to parents for 
negative reports only (e.g., discipline) 

    

3. The teacher uses parent 
expertise to support 
student learning and/or 
classroom instruction 

Generally Effective Practices: 
• Parents are encouraged to be actively involved in 

school-related events and activities 
• Parents/caregivers are invited into the classroom to 

participate and share experiences  
Practices that are Culturally Responsive 
• Teacher makes reference to parents’/caregivers’ 

careers, backgrounds, daily activities during 
instruction 

• Teacher identifies parents’ “funds of knowledge” and 
incorporates into the curriculum and parents/caregivers 
are invited into the classroom to share their expertise  
 

• Parents/caregivers are never involved in 
the instructional program 

• Parents’/caregivers’ “funds of 
knowledge” are never utilized 

• There is no evidence of home/family 
connections in the classroom 
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III.  ASMT ASSESSMENT PRACTICES        Holistic score          4      3         2           1                

                                                                         To a great extent       Often       Occasionally      Not at all  
   
 

CRI Indicator  
 

For example, in a responsive 
classroom: 

For example, in a non-responsive 
classroom: 

Field notes:  
Time or 
line(s) of 
example 

Field notes: 
Time or 
line(s) of 
non-
example 

Field 
notes:  No 
example 
() 

SCORE 
for 
Indicator 

1. Formative assessment 
practices are used that 
provide information 
throughout the lesson 
on individual student 
understanding; students 
are able to demonstrate 
their learning in a 
variety of ways, 
including authentic 
assessments 

Generally Effective Practices 
• Teacher frequently assesses students’ 

understanding throughout instruction  
• Students are able to voice their learning 

throughout the lesson 
• Informal assessment strategies are used 

continuously during instruction, while students 
are actively engaged in learning, and provide 
information on the learning of every student 
(e.g. “talking partners,” whiteboards, journal 
responses to check continuously for 
understanding)  

Practices that are Culturally Responsive: 
• Teacher uses assessment to determine a 

student’s potential for learning; teacher may 
implement “trial lessons” that use texts or 
require students to solve problems at a higher 
level than students’ performance might indicate 

• Students with limited English proficiency and/or 
limited literacy can show their conceptual 
learning through visual or other forms of 
representation 

• Students can demonstrate competence in a 
variety of ways  

• Students’ written and oral language proficiency 
is assessed while they are using oral and written 
language in purposeful ways  

• Assessment occurs at the end of the lesson 
• Assessment is not embedded throughout 

instruction 
• Assessment is regarded as a set of evaluation 

“tools” that are used to determine what 
students have learned (e.g., exit slips, quizzes, 
etc. that are administered after instruction has 
occurred versus examining students’ 
cognitive processing during instruction)  

• Teacher does not evaluate student 
understanding while engaged in challenging 
work in order to determine a student’s 
potential 

• Most or all tests are written and require 
reading/writing proficiency in English  

• Teacher expects students to tell “the” answer 
• Students have a narrow range of options for 

demonstrating competence (e.g., multiple 
choice tests, matching, etc.) 

• Assessments measure discrete, isolated skills 
and/or use short, disconnected passages 

• Students’ linguistic competence is evaluated 
solely through standardized measures 

    

2. Teacher uses formative 
assessment data 
throughout instruction 
to promote student 
learning 

Generally Effective Practices: 
• Teacher modifies instruction or reteaches when 

it’s clear that students are not meeting learning 
targets 

• The goal is student learning, and formative 
assessment data is used throughout the lesson to 
adjust instruction in order to assure that every 
student learns 

• Teacher follows the lesson script even when 
it’s clear that students are not meeting 
learning targets  

• The goal is to get through the lesson and 
cover the content versus assuring student 
understanding  
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3. Students have 
opportunities for self-
assessment 

Generally Effective Practices: 
• Students are encouraged to evaluate their own 

work based upon a determined set of criteria 
• Students are involved in setting their own goals 

for learning 
Practices that are Culturally Responsive: 
•  Students are involved in developing the criteria 

for their finished products (e.g., scoring rubrics) 
 

• Assessment is always teacher-controlled 
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IV.  INSTR INSTRUCTIONAL PRACTICES       Holistic score          4        3         2            1                

                                                          To a great extent   Often   Occasionally   Not at all  
 
  

CRI Indicator  
 

For example, in a responsive 
classroom: 

For example, in a non-responsive 
classroom: 

Field 
notes: 
Time or 
line(s) of 
example 

Field notes: 
Time or 
line(s) of 
non-
example 

Field 
notes:  No 
example 
() 

SCORE 
for 
Indicator 

1. Instruction is 
contextualized in 
students’ lives, 
experiences, and 
individual abilities 

Generally Effective Practices: 
• Learning activities are meaningful to students 

and promote a high level of student 
engagement  

• Materials and real-world examples are used 
that help students make connections to  their 
lives 

• Learning experiences build on prior student 
learning and invite students to make 
connections 

Practices that are Culturally Responsive: 
• Teacher builds on existing cultural knowledge 

and “cultural data sets”   
• Instruction is culturally congruent with 

students’ culture and experiences 
• Materials and examples are used that reflect 

diverse experiences and views 
• Families’ “funds of knowledge” are integrated 

in learning experiences when possible  

• Learning tasks and texts reflect the values and 
experiences of dominant ethnic and cultural 
groups 

• No attempt is made to link students’ realities to 
what is being studied; learning experiences are 
disconnected from students’ knowledge and 
experiences 

• Skills and content are presented in isolation 
(never in application to authentic contexts) 

• Families’ particular “funds of knowledge” are 
never called upon during learning experiences 

• Teacher follows the script of the adopted 
curriculum even when it conflicts with her 
own or the students’ lived experiences 

• Learning experiences are derived almost 
exclusively from published textbooks and 
other materials that do not relate to the 
classroom community or the larger community 
being served 

 

    

2. Students engage in 
active, hands-on, 
meaningful learning 
tasks 

• Learning tasks allow students to practice and 
apply concepts using hands-on activities and 
manipulatives 

• Learning activities promote a high level of 
student engagement 

• Exploratory learning is encouraged 
 

• Students work passively at their seats on 
teacher-directed tasks 

• Passive student learning is the norm (e.g., 
listening to direct instruction and taking notes, 
reading the textbook, seatwork, worksheets, 
etc.) 

• Exploratory learning is discouraged 
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3. The teacher focuses on 
developing students’ 
academic vocabularies 

• There is an emphasis on learning academic 
vocabulary in the particular content area  

• Students are taught independent strategies for 
learning new vocabulary  

• Specific academic vocabulary is introduced 
prior to a study or investigation  

• The teacher provides many opportunities for 
students to use academic language in 
meaningful contexts  

• Little attention is paid to learning academic 
vocabulary in the content area 

• New words are taught outside of meaningful 
contexts 

• Students are not taught independent word 
learning strategies 

    

4. The teacher uses 
instructional techniques 
that scaffold student 
learning  

• Teacher uses a variety of teaching strategies to 
assist students in learning content (e.g., 
demonstrations, visuals, graphic organizers, 
modeling, etc.)  

• Teacher models, explains and demonstrates 
skills and concepts and provides appropriate 
scaffolding  

• Students apply skills and new concepts in the 
context of meaningful and personally relevant 
learning activities  

• Teacher primarily uses traditional methods for 
teaching content (e.g., lecture, reading from a 
textbook) with few scaffolding strategies 

• Teacher does not always model, explain and 
demonstrate new skills and concepts prior to 
asking students to apply them  

• Students practice skills and reinforce new 
concepts in ways that are not meaningful or 
personally relevant to them  

    

5. Students are engaged in 
inquiry and the teacher 
learns with students 

• The teacher engages students in the inquiry 
process and learns from students’ 
investigations (e.g., project-based learning) 

• Students are encouraged to pose questions and 
find answers to their questions using a variety 
of resources 

• Student-generated questions form the basis for 
further study and investigation 

• The teacher is the authority 
• Students are not encouraged to challenge or 

question ideas or to engage in further inquiry 
• Students are not encouraged to pose their own 

questions  
• All knowledge/ideas are generated by those in 

authority (e.g., textbook writers, teachers) 

    

6. Students have choices 
based upon their 
experiences, interests 
and strengths 

• Students have multiple opportunities to choose 
texts, writing topics, and modes of expression 
based on preferences and personal relevance 

• Students have some choice in assignments 
• Students have some choice and ownership in 

what they are learning  

• The teacher selects texts, writing topics, and 
modes of expression for students 

• All assignments are teacher-initiated 
• Students have no choice or ownership in topic 

of study or questions that will be addressed 
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V.  DIS  DISCOURSE          Holistic score     4          3                2            1                
                                                                To a great extent   Often        Occasionally       Not at all  

  
CRI Indicator  
 

For example, in a responsive 
classroom: 

For example, in a non-responsive 
classroom: 

Field notes: 
Time or 
line(s) of 
example 

Field notes: 
Time or 
line(s) of 
non-
example 

Field notes:  
No example 
() 

SCORE 
for 
Indicator 

1. The teacher promotes 
active student 
engagement through 
discourse practices 

• The teacher employs a variety of discourse 
protocols to promote student participation and 
engagement (e.g., call and response, talking 
circles, read-around, musical shares, etc.) 

• All students have the opportunity to 
participate in classroom discourse 

• The teacher uses various strategies throughout 
the lesson to promote student engagement 
through talk (e.g., partner share, small group 
conversation, interactive journals, etc.)  
 

• The main form of classroom discourse is 
Initiate-Respond-Evaluate (IRE) where the 
teacher poses a question and individual 
students respond  

• The teacher controls classroom discourse by 
assigning speaking rights to students 

• Not all students have the opportunity to 
participate in classroom discussions 

• Some students are allowed to dominate 
discussions 

    

2. The teacher promotes 
equitable and culturally 
congruent discourse 
practices 

Generally Effective Practices: 
• Students use collaborative, overlapping 

conversation and participate actively, 
supporting the speaker during the creation of 
story talk or discussion and commenting upon 
the ideas of others   

• The teacher uses techniques to support 
equitable participation, such as wait time, 
feedback, turn-taking, and scaffolding of ideas 

Practices that are Culturally Responsive: 
• Students speak in their home discourse when 

it is situationally appropriate to do so; there is 
an emphasis on developing proficiency in 
students’ native language as well as in 
Standard English 

• Students are supported in their use of 
culturally-specific ways of communicating, 
such as topic-associative discourse, topic-
chaining discourse, and overlapping discourse 
patterns 

• Classroom interaction patterns and 
communication structures match those found 
in students’ homes and communities 
 

• Discourse practices of various cultural 
groups are not used during instruction 

• Students are discouraged from using their 
home language or dialect 

• ELL students are discouraged from using 
their native language, both inside and outside 
of school   

• The teacher views topic-associative 
discourse, topic-chaining discourse, and 
overlapping discourse patterns as rambling 
talk 

• The teacher attempts to control and change 
student communication styles to match 
mainstream classroom discourse patterns 
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3. The teacher provides 
structures that promote 
academic conversation 

• Students engage in genuine discussions and 
have extended conversations  

• Students are engaged in authentic uses of 
language; structures are used that promote 
student talk 

• The teacher provides prompts that elicit 
extended conversations and dialogue 

• The teacher explicitly teaches and evaluates 
skills required for conducting effective 
academic conversations 
 

• Students are discouraged from talking 
together, or conversations are limited to short 
responses    

• The teacher rarely asks questions or provides 
prompts that would elicit extended dialogue 

• The teacher does not teach skills required for 
academic conversations  

    

4. The teacher provides 
opportunities for 
students to develop 
linguistic competence 

• The teacher develops language objectives in 
addition to content objectives, having specific 
goals in mind for students’ linguistic 
performance 

• The teacher articulates expectations for 
language use (e.g “I want you to use these 
vocabulary words in your discussion; I expect 
you to reply in a complete sentence” etc.) 

• The teacher scaffolds students’ language 
development as needed (sentence frames, 
sentence starters, etc.)  

• Students are engaged in frequent and 
authentic uses of language and content 
(drama, role play, discussion, purposeful 
writing and communication using 
ideas/concepts/vocabulary from the field of 
study) 

• Students are taught appropriate registers of 
language use for a variety of social contexts 
and are given opportunities to practice those 
registers in authentic ways  

• The teacher does not articulate expectations 
for language use 

• The teacher does not establish language 
objectives for students; only content 
objectives are evident 

• Students’ use of language is limited and they 
do not use language in authentic ways 

• The teacher does not scaffold students’ 
language development  

• Students are not taught about the registers of 
language use; they are expected to use 
Standard English in all social contexts 
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VI.  SOCIO     SOCIOPOLITICAL CONSCIOUSNESS      Holistic score          4        3         2            1                
                                                          To a great extent   Often   Occasionally   Not at all  

 
CRI Indicator  
 

For example, in a responsive 
classroom: 

For example, in a non-responsive 
classroom: 

Field notes:  
Time or 
line(s) of 
example 

Field notes: 
Time or 
line(s) of 
non-
example 

Field notes:  
No example 
() 

SCORE for 
Indicator 

1. The curriculum and 
planned learning 
experiences provide 
opportunities for the 
inclusion of issues 
important to the 
classroom, school and 
community 

Generally Effective Practices: 
• Students are engaged in experiences that 

develop awareness and provide opportunities 
to contribute, inform, persuade and have a 
voice in the classroom, school and beyond 

• Community-based issues and projects are 
included in the planned program and new 
skills and concepts are linked to real-world 
problems and events 

Practices that are Culturally Responsive: 
• Students explore important social issues 

(poverty, racism, etc.)  
• Teacher encourages students to investigate 

real-world issues related to a topic being 
studied and to become actively involved in 
solving problems at the local, state, national, 
and global levels  

• The focus of literacy and content instruction 
is to teach the skills and information 
required to “pass the test”; learning occurs 
only as it relates to the standard curriculum 

• Teacher does not encourage critical thought 
or questioning of social issues 

• Teacher does not encourage application to 
real-world issues; accepts or endorses the 
status quo by ignoring or dismissing real 
life problems related to the topic being 
studied 

    

2. The curriculum and 
planned learning 
experiences incorporate 
opportunities to confront 
negative stereotypes and 
biases 

 

Practices that are Culturally Responsive: 
• Teacher facilitates students’ understanding of 

stereotypes  
• Teacher encourages students to examine 

biases in popular culture that students 
encounter in their daily lives (TV shows, 
advertising, popular songs, etc.) 

• Teacher helps students to think about biases in 
texts (e.g., “Who has the power in this book? 
Whose perspectives are represented, and 
whose are missing? Who benefits from the 
beliefs and practices represented in this text?” 
etc.) 

• Teacher challenges students to deconstruct 
their own cultural assumptions and biases 

 

• Teacher does not encourage students to 
examine biases in instructional materials or 
popular texts; texts are considered to be 
“neutral” 

• Teacher makes prejudicial statements to 
students (e.g., girls are emotional; 
immigrants don’t belong here; etc.), and/or 
fails to challenge prejudicial statements of 
students 
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3. The curriculum and 
planned learning 
experiences integrate 
and provide 
opportunities for the 
expression of diverse 
perspectives 

Generally Effective Practices: 
• Students are encouraged to challenge the ideas 

in a text and to think at high levels 
Practices that are Culturally Responsive: 
• Texts include protagonists from diverse 

backgrounds and present ideas from multiple 
perspectives 

• Opportunities are plentiful for students to 
present diverse perspectives through class 
discussions and other activities  

 

• The conventional, dominant point of view is 
presented and remains unchallenged 

• Few texts are available to represent diverse 
protagonists or multiple perspectives 

• Biased units of study that show only the 
conventional point of view (e.g., Columbus 
discovered America) are presented 

• No or very few texts are available with 
protagonists from diverse cultural, 
linguistic, and/or socioeconomic 
backgrounds 

• No opportunities are provided for students 
to present diverse views 
 

    

 





































































































































EDU 3034 Field Lesson Guidelines/Reflection- Fall 2016 
 
For this course, you will teach two literacy lessons toward the later part of the semester.  You 
must consult with your teacher to determine the focus area for your lessons (e.g. phonics, 
vocabulary, comprehension, writing).  You may teach the lessons to a whole group or small 
group- it will be up to you and your teacher to decide.   I will observe you teaching one of these 
lessons.  You will be dismissed from class on November 15 so that you may be in the field to 
teach your lessons.   
 
You will need to follow the lesson plan format that will be provided to you in class.  In your 
lessons, you should strive to incorporate some of the strategies and ideas from your class texts 
and discussions.   As you plan your lessons, you should think about activities that you can do 
before, during, and after reading.  For example, if you’re doing a comprehension lesson, your 
“before” activity might include asking students to make predictions about a book you’re 
planning to read to them.  As you read the story, you might pause in various places to ask 
questions and confirm/revise predictions. After you read the story, you might ask students to 
respond by completing a story map, drawing/writing about their favorite character in the story, 
making a poster of what they learned in the story, etc.    
 
On the days that you teach, you need to have copies of your lesson plan for your cooperating 
teacher and for me if I’m observing you that day. After each lesson, you need to complete a Post-
Observation Reflection (see template for this format).  Also, attach at least three student work 
samples to each of the lesson plans.  One of the samples should reflect a student who performed 
below the assessment criteria, one sample should represent a student who met the assessment 
criteria, and one sample should reflect a student who exceeded the assessment criteria.   
 
Field Reflection: After you teach both lessons, you will write a reflection (up to 4 pages) about 
your overall teaching experience. This reflection is a required education formative portfolio 
item for this course. Please address at least 3 of the bullets below in your reflection: 
 

• What were the strengths of your teaching? 
• This bullet is required for you to include in your reflection. Consider the overall 

instruction.  How well did the students seem to be engaged? Did your instruction appear 
to be developmentally appropriate? How can you tell? Which elements of culturally 
responsive teaching were reflected in your instruction? Make specific references to the 
Culturally Responsive Instruction Observation Protocol (CRIOP) instrument that we have 
discussed throughout the semester.  

• Analyze your classroom management. Which strategies did you use to create a positive 
learning climate? How were your transitions? How did you handle inappropriate pupil 
behaviors?  

• Which aspects of your teaching could use some improvement? What do you plan to do in 
the future to improve in these areas? 

 
You need to submit hard copies of your two completed lesson plans on Tuesday, December 6, 
by 5:00 p.m.  However, you will need to submit an electronic copy of your reflection to Moodle 



on December 6 by 11:00 p.m.    Your reflection will be worth 30 points and will be graded 
according to the reflection rubric that you were given earlier in the semester. 



Note: In EDU 3414, one of the course texts is Race in the Schoolyard by Amanda Lewis.  This text is an ethnographic study of how 
racial issues influence the educational experiences of students at three different schools with very distinct demographics.  Each 
school is described in thick detail in three separate chapters.  After we discuss each chapter related to one of the schools, 
students work in pairs to debrief about the key issues, themes, and challenges that were presented in each school setting. After 
the chart has been completed, students compare and contrast the racial issues and challenges presented at the schools and 
share their overall insights about the impact of racialization in U.S. schools.  This has been an effective activity, particularly for 
English Language Learners, because it helps students to process the key points from the chapter by using a graphic organizer 
and allows them to share ideas about the text with a peer.  

School Name Demographics/Type of School 2-3 Key Themes/Issues 
Related to Race at This School 

2 -3 Specific Examples of 
Racial Issues/ Challenges at 
This School 

 

 

 

 

 

 

 

 

 

   



 

 

 

 

 

 

 

 

 

 

 

   

 

 

 

 

 

 

   



 

 

 

 

 

 

 

 



Note:  This is a handout that I developed for students, particularly English 
Language Learners and international students, who need additional 
scaffolding related to the course readings and materials.  This is a helpful 
guide to use when I have individual conferences with students throughout the 
semester.    

 
Summary of Reading Assignment 

EDU 3414 
 
 

1. Summarize the reading in your own words. What were at least three main 
ideas that you got from the reading? 
 
 
 

 
 
 
 
 
 
 
2. List any words that you had difficulty understanding in the reading.  How did 

you go about trying to figure out the meanings and concepts related to these 
words? 
 
 
 
 
 
 
 
 
 

3. What questions do you have about the reading? What information would be 
helpful to you to better understand the key points in the text? 

 
 
 
 
 
 
 
 
       4.   How does this reading relate to previous readings and class discussions? 
        



Note: This is an example of a reading guide that I have given to students before 
they read an assigned text.   Reading guides can be useful for many students, 
but they are especially beneficial to English Language Learners and 
international students. 

 
EDU 3414- Guiding Questions for Johnson Chapters 1 and 2 from Privilege, 

Power, and Difference 
 
 
 

1. How does Johnson define privilege? How does it compare to the definitions 
provided by Beverly Tatum and Peggy McIntosh in previous readings? 

 
 
 
 
2. How would you describe yourself according to the Diversity Wheel on page 

15? Which areas of the wheel indicate privilege in your life? In which areas of 
the wheel do you feel that you lack privilege? 

 
 

 
 
 
 

3. What did you think about the specific everyday privileges that Johnson 
outlines for race, gender, physical ability, and sexual orientation? Which ones 
did you find particularly surprising or noteworthy?   

 
 
 
 
 
 
4. What does Johnson mean when he discusses “privilege as paradox”? 

 
 
 
 
 

       5.  What do you consider to be the most important points or “takeaways” of this 
reading? How did the author help you to better understand the concept of privilege?   
 



Note: This document includes the assignment guidelines and 
evaluation rubric for the EDU 3414 Research Paper assignment.  
Students submit their work in phases so that I can offer 
incremental feedback about their research and writing throughout 
the process.  Struggling writers, English Language Learners, and 
international students have especially benefited from the guidance 
and support provided in this approach.   

EDU 3414- Race, Ethnicity, and Social Class in American Education 

Phase One of the Research Paper- Preliminary Paper Topic 

For this assignment, you need to discuss a preliminary topic for your 
research paper, which will be due toward the end of this semester.  The 
research paper needs to address some aspect of how issues of race, 
class, and/or ethnicity influence the American educational system.  You 
will submit a brief prospectus about an idea/topic that you will address 
in your research paper.  The prospectus must be typed, double-spaced, 
and approximately 2 pages in length.  The following questions should 
guide your thinking for your prospectus: 

1.  What research problem or question do you intend to address? 
How does it relate to the course concepts? 

2. Why is this an interesting question? Why is it problematic? Why is 
it significant? 

3. How far along are you in your thinking and research? What do you 
expect to discover? 

You need to list and discuss at least three sources (using MLA or APA 
style) that you have used to guide your thinking at this point.  The main 
goal is to articulate a thoughtful preliminary idea for your research 
paper. You need to submit this prospectus as a hard copy in class on 
October 4.  

 

 



EDU 3414- Race, Ethnicity, and Social Class in American Education 

Research Paper Guidelines-Fall 2016 

Your major paper for this course is a research paper that addresses some aspect of how 
issues of race, class, and/or ethnicity influence the American educational system.  You have 
already completed Phase One of the paper with the Preliminary Paper Topic 
assignment, and you need to continue conducting research to refine your focus.  The final 
paper should be 10-12 typed, double-spaced pages (excluding the Reference pages).  Follow 
MLA or APA guidelines for formatting and citations accordingly.  Your paper needs to have a 
clear thesis statement, which captures the reader and orients the paper.  In evaluating your 
paper, I will be considering the following: 

a) Your writing (i.e. organization, clarity, word choice, transitions between 
paragraphs) 

b) Writing mechanics and MLA style (you may also use APA or Chicago Style; 
regardless of the style you choose, please use it consistently) 

c) The substance of your writing and how well you support your claims from what 
you’ve researched 

d) Your research effort in terms of the quantity and quality of your sources and how 
well they are used in your paper 

e) The overall professionalism/impact of your paper and how it represents your 
overall effort. 

For this paper, I expect you to use between eight (minimum) and fifteen sources, where the 
majority of your sources are from peer reviewed journals and/or books or book chapters 
that have substance.  Some suggested journals that relate to this course include: 

Harvard Educational Review 

Teachers College Record 

American Educational Research Journal 

Urban Education 

High School Journal 

History of Education 

Journal of Latinos and Education 

Journal of Negro Education 

Review of Educational Research 

Educational Leadership 

Anthropology and Education Quarterly 



Too many short articles will not help in terms of the overall quality of your sources.  
Reputable websites and articles from the popular press may have a place in your effort 
provided that they are credible and well recognized by a related professional field.  
However, choose such sources judiciously since the majority of your sources should 
represent reputable scholarship.  Please make every effort to obtain materials with 
substance.  Above all, the sources should make a genuine contribution to your paper.  You 
may use up to two class texts as sources.  If you have any doubts about a source, please 
see me and/or visit with a librarian.  I encourage you to schedule at least one conference 
with me to discuss your research and writing of the paper. 

Please note the following due dates related to the research paper: 

Phase Two- Beginning Pages of Your Research Paper- Due by November 5 at 11:00 
p.m. on Moodle. 

For this phase, you need to write at least the first 3 pages of your research paper, which 
should include a strong introduction and working thesis statement.  After writing these 
initial pages, you also need to include an outline of the structure of the rest of your paper, 
which should list headings, main ideas, etc. Please use proper in-text citations according to 
MLA or APA style in the beginning pages of your paper.  Also, please include a properly 
formatted Works Cited (or References) page at the end of your paper.   

Thursday, December 1- Phase Three- Research paper due 

Your final paper will be due by 5:00 p.m. on this day.  You will need to provide an 
electronic copy and a hard copy of this paper.  This paper will be worth 125 points.  A 
detailed scoring rubric is attached.  If you would like the chance to improve your grade on 
this paper, you will have the option of revising.  See details below. 

December 15- Revised paper due (Optional) 

If you choose to revise your paper, it must be turned in by 5:00 p.m. on this day.  Please 
note that in order to improve your grade, you will need to show evidence of substantive 
revisions in the organization and content of your paper.  Simply correcting mechanical 
issues will not improve your grade. You must submit your original paper (with my 
comments) and the original graded rubric along with a hard copy of your revised 
paper.  Without these three documents, your paper will NOT receive consideration for an 
improved grade. 

 

 

 

 



Evaluation 
Criteria- EDU 
3414 Research 
Paper  

Target Range-
Exemplary 
Effort 

Acceptable 
Range- 
High Acceptable 

Acceptable 
Range- 
Adequate Effort 

Unacceptable 
Range 

Overall Quality, 
Professionalism, 
and Research 
Effort 

24-25 points 
The overall work 
shows a great 
deal of 
professionalism 
and leaves a 
lasting 
impression upon 
the reader.  The 
work is 
extremely high 
quality and 
demonstrates an 
exceptional 
scholarly effort. 
Numerous 
sources have 
been used and 
the author 
exceeded 
expectations in 
acquiring 
scholarly sources 
from credible 
authors.  
 
 
 
 
 
 
 

21-23 points 
The overall work 
shows a good 
deal of 
professional 
polish and has a 
positive impact 
on the reader.  All 
of the guidelines 
of the assignment 
have been 
followed, with the 
exception of a few 
minor details.  
The author met 
expectations for 
each phase of the 
overall 
assignment in an 
above average 
manner. Lack of 
substance in a 
few places and 
minor flaws 
detract from the 
overall 
professionalism. 
The paper 
substance 
represents an 
above average 
effort.  
 
 
 
 
 
 
 
 
 
 
 
 
 

18-20 points 
The overall work 
shows that basic 
expectations have 
been met in an 
average manner.  
The assignment 
guidelines were 
followed for the 
most part, but 
could have been 
better attended to 
with more careful 
attention to 
detail.  The 
author met most 
of the 
expectations for 
each phase of the 
assignment, but 
some key 
elements were 
left out.  The 
work could show 
more depth and 
professionalism.  
Some sources 
lack credibility.   
 

0-17 points 
The work does 
not meet 
expectations in 
overall quality. It 
is clear that the 
assignment 
guidelines were 
not attended to 
carefully.  The 
research effort 
lacks substance.  
Major pieces of 
the assignment 
are not fully 
addressed and/or 
missing.  6 or 
fewer sources are 
used. 

Quality of Ideas 24-25 points 
Outstanding, in-
depth analysis 
and synthesis of 
researched ideas.   
The writer does 

21-23 points 
The paper holds 
together 
reasonably well 
and shows good 
range and depth 

18-20 points 
The paper 
represents an 
adequate effort.  
The author shows 
some range and 

0-17 points 
The author 
demonstrates 
very little in-
depth thinking 
and poor logic in 



an excellent job 
of showing the 
complexity of the 
topic.  The main 
argument in the 
paper is 
presented in a 
highly effective 
and logical 
manner and is 
consistently 
supported with 
convincing 
evidence.  
 
 
 
   

to the argument. 
Good overall 
analysis and 
synthesis of 
researched ideas.   
The argument is 
presented in a 
good, logical 
manner with 
supporting 
evidence. 

depth in the 
argument, but 
some lapses in 
the logic of the 
argument are 
evident. 

constructing the 
main argument of 
the paper.  The 
research quality 
of the paper is 
poor.  The ideas 
presented are 
incomplete 
and/or 
inappropriate for 
the paper topic. 

Organization and 
Development 
 
 
 

24-25 points 
The thesis 
statement is 
extremely clear 
and guides the 
reader in an 
exemplary 
manner.  The 
organization is 
complex and well 
connected to the 
thesis.  
Outstanding 
development of 
ideas.  Exemplary 
use of transitions 
and strong 
paragraphs.  
Claims are 
supported well 
with excellent 
sources and 
connections.  The 
title is highly 
effective and well 
suited for the 
paper. 

21-23 points 
The paper 
provides a good 
thesis statement.  
The organization 
shows some 
complexity, 
although not as 
strong as a target 
paper.  Good 
development of 
ideas. Good use of 
transitions and 
coherent 
paragraphs.  A 
few claims could 
use some 
additional 
support.  The title 
of the paper is 
effective. 

18-20 points 
The thesis 
statement may be 
somewhat vague.  
The organization 
could be stronger 
and demonstrate 
more complexity.   
The author 
develops some 
ideas well, but 
others lack depth 
and details.  The 
author’s use of 
transitions and 
coherent 
paragraphs could 
be improved.  
Several claims 
presented in the 
paper need 
additional 
support. 

0-17 points 
No apparent 
thesis statement, 
or if one is 
provided, it is 
confusing or 
unfocused.  
Organization is 
severely lacking 
in the paper.  The 
ideas are not well 
developed and/or 
are presented in a 
highly disjointed 
manner. 

Clarity and Style 24-25 points 
The paper 
demonstrates 
wonderful clarity 
and reads easily.  
The author uses a 
highly 
appropriate 
voice, tone, and 
style for a 

21-23 points 
The paper 
demonstrates 
good clarity 
overall and reads 
well.  The author 
uses an 
appropriate 
voice, tone, and 
style for a 

18-20 points 
The paper 
demonstrates 
some clarity, but 
some ideas are 
presented in an 
unclear manner.  
The author still 
needs to work on 
using an 

0-17 points 
The author does 
not use an 
appropriate 
voice, tone, or 
style for the 
paper.  The 
sentences are 
highly unclear, 
confusing, and/or 



research paper.  
Sentences are 
written with 
excellent clarity 
and gracefulness.  
The author uses a 
mature sentence 
structure and a 
variety of 
sentence 
structures. 

research paper, 
although in a less 
effective manner 
than a target 
paper.   Sentences 
are mostly clear.  
The author uses 
good sentence 
structures, 
although the 
maturity and 
variety is less 
apparent than in 
a target paper. 
 
 
 
 
 
 
 
 

appropriate 
voice, tone, and 
style for a 
research paper. 
Some 
conversational 
prose may be 
evident in the 
paper.  The 
author uses basic 
sentence 
structures. 

immature. 
Numerous errors 
in style detract 
from the quality 
of the paper. 

Sentence 
Structure, 
Mechanics, and 
MLA or APA style 
 

24-25 points 
The author uses 
grammatically 
correct sentences 
flawlessly 
throughout the 
paper.  There is 
an absence of 
comma splices, 
fragments, run-
ons and other 
mechanical 
errors. The 
author 
demonstrates an 
excellent 
understanding of 
word usage and 
spelling.  It is 
obvious that the 
reader has 
proofread the 
paper carefully.  
MLA or APA 
format is used in 
a highly accurate 
manner. 

21-23 points 
The author uses 
mostly 
grammatically 
correct sentences, 
although there 
are a few errors 
that do not 
detract from the 
overall meaning 
of the paper.   
There are a few 
comma splices, 
run-ons, and 
fragments.  There 
is evidence of 
proofreading.   
MLA or APA Style 
format is used in 
a mostly accurate 
manner. 

18-20 points 
The paper shows 
several 
mechanical 
errors that 
detract from the 
meaning of the 
paper.  There is 
evidence of many 
lapses of MLA or 
APA style.  The 
author needs to 
spend more time 
proofreading the 
paper.  

0-17 points 
The paper 
contains 
numerous errors 
in grammar, 
wording, and 
spelling that 
strongly interfere 
with the content 
of the paper.  
MLA or APA style 
format is not 
observed and/or 
used 
inappropriately. 

 

 

Total Points Received:  _________/125 points possible 



 

 



 
 
 
 
 
To:   Bingham Board of Trust 
   Dr. Michael Bell, Assistant to the President for Special Projects  
From:   Jack Girard, Director Art and Art History Program 
Subject:  Dr. Tiffany Wheeler Candidacy for a Bingham Award for Teaching  

Excellence Renewal 
Date:   January 14, 2017 
_________________________________________________________________________________ 
 
It is with pleasure that I write this letter in support of Dr. Tiffany Wheeler’s petition for a Bingham 
Award for Teaching Excellence renewal.  I have known Tiffany since she first arrived at Transylvania (first 
as a student and now as a teaching colleague), and have had many occasions to observe not only her 
teaching, but also her instructive approaches to both committee work and public presentations and 
lectures.  I currently sit on our Professional Standards Committee with Dr. Wheeler and have nothing 
but praise for her studied and judicious contributions to that committee’s deliberations. 
 
I recently (Fall, 2016) visited Dr. Wheeler’s EDU 3414 “Race, Ethnicity, and Social Class” seminar class.  
This was an upper-level course that served both the Education Program’s major track and Areas IV and  
V of the general curriculum.  Apart from the fact that I was completely engaged with the material 
presented/discussed, I was most impressed by Dr. Wheeler’s orchestration of the class as well as her 
masterful navigation of the sometimes contentious, edgy material one might expect with this subject.   
It was clear that Dr. Wheeler had fostered an open and trusting environment, and students were most 
comfortable discussing issues that challenged preconceptions.  Students were well prepared and 
demonstrated admirable respect for and trust in each other even when viewpoints differed significantly.   
Dr. Wheeler masterfully guided her students without ever taking over.  The energy level for the class 
was consistently high with students continuing their animated conversations when leaving the room.  
Clearly the material and the forum provided students a safe and nurturing learning environment.  With a 
number of minority students among the class membership, I was most impressed with the directness 
and confidence Dr. Wheeler’s students demonstrated when advancing their own points of view. 
 
As noted above, I currently serve with Dr. Wheeler on our Personnel Committee.  This is a critical 
committee for the faculty and for the institution and representatives are chosen very carefully by  
their constituents to represent interests that govern the long-term health of Transylvania.  Given the 
weight and volume of work, this is not a committee one volunteers for.  To date we have reviewed 
candidates (and policies) for tenure and promotion, which is a long and labored process involving the 
review of faculty dossiers, course evaluations, and letters of support from peers, outside evaluators, and 
past students.  It also entails interviewing appropriate supervisors and associates.  While this is Dr. 
Wheeler’s first year sitting on this committee, she has embraced the process fully.  Her background in 
education has contributed significantly to the review process.  Additionally, our committee was saddled 
with the late summer 2016 task of replacing our SUMMA course evaluation instrument.  Dr. Wheeler’s 
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contributions in this area have been significant.  She is extremely well-versed in assessment practices 
and instruments (as evidenced also by her active and long-standing role in teacher accreditation), and 
has brought clarity to our conversations involving current assessment literature. 
 
As I mentioned earlier, I have known Dr. Wheeler since she first arrived at Transylvania, and have  
had many occasions to observe her professional and personal personas.  She has frequently contributed 
standing committee and accreditation reports at regular and special faculty meetings, and has been 
either a primary speaker or group panelist at a number of Academic Affairs events or special meetings 
concerned with curricular reform and institutional diversity.  In these settings, she has been consistently 
instructive, and has served us extremely well in shaping our current institutional attitudes and actions 
regarding diversity.  She is seasoned, studied, and reasoned and brings a strong, yet compassionate 
voice to matters that are often contentious.  In this light she has served to guide the faculty with reason 
and infinite patience—a gentle, tempered, and informed approach that has resulted in many critical 
changes not only in institutional policy, but also in the hearts of her constituency.   
 
I am certain you have carefully reviewed Dr. Wheeler’s impressive dossier, so I see no need to detail the 
vibrancy of her professional involvement.  What is distinctive is the fact that she is clearly in demand—in 
local, regional, and national arenas.  She has been a regular presenter at professional meetings, with a 
publication record that confirms her active involvement in current disciplinary conversations.  Given the 
never-ending demands of Education Program certification (and assessment) imposed by the state, Dr. 
Wheeler’s scholarly activity is outstanding. 
 
I firmly believe Dr. Wheeler meets every measure for what we consider an excellent teacher.  She is one 
of Transylvania’s finest—self-less in her teaching and in her long-term commitment to the good health 
of this institution.  She is deeply invested in Transylvania and will continue to excel in the years ahead. 
 
If I can provide you with additional support/clarification, please do not hesitate to contact me. 
 
  



 

 
 
 
 
 
 
 
January 15, 2017 
 
Dear Members of the Bingham Selection Committee, 
 
It is with great enthusiasm that I write this letter of recommendation in support of Dr. Tiffany 
Wheeler’s application for the renewal of her Bingham Award for Teaching Excellence.  I have 
been a member of Dr. Wheeler’s academic division for 10 years (prior to the restructuring of our 
current new divisional structure), and I have observed her teaching on many occasions 
throughout the years. 
 
Most recently, I observed Dr. Wheeler’s teaching last semester in her Race, Ethnicity, and Social 
Justice in American Education course.  The course syllabus was clearly and carefully prepared and 
extremely well-designed. Two qualities of the syllabus stood out: the intentional way in which 
Dr. Wheeler communicated how the course contributes to the goals of Transylvania’s Liberal Arts 
mission and the organization and clarity of the selected student learning objectives and 
outcomes.  Her syllabus serves as an excellent example for her colleagues. 
 
The class of 12 students was set up as a small seminar class with all the students circling around 
one large table with their books and readings.  After several organizing comments about the 
day’s class session, Dr. Wheeler began to ask the students questions to challenge them to identify 
ways in which their time observing at a local school (a requirement for the course) linked to the 
day’s reading assignments.  When students presented their ideas, Dr. Wheeler listened carefully 
and either asked an additional question to the individual student or to the group or highlighted 
why or how the connections given were important examples.  It was clear she was helping the 
students integrate their experiences in the educational setting and with the theory and ideas of 
studied the course.   
 
Dr. Wheeler led her class by posing questions throughout the class period.  It was easy to observe 
that trust was established in the classroom because the students were reflective, open, and 
interactive -- not only with Dr. Wheeler but with each other as well.  Not only did students 
participate throughout the 75-minute class, it was notable when students responded, the quality 
of those responses indicated they were thinking deeply about the topics. Students were able to 
make connections with previous readings with the current readings and also gave examples of 
connections from other courses and experiences.  For example, one student in class who had 
studied bioethics at Yale the previous summer learned about the serious flaws in the research 
methodologies used in the literature about the relationship of genetics, race, and intelligence.  
When answering discussion questions, the students often refereed back to their readings to quote 
the authors in the texts – always a sign students had read closely and carefully and also a sign of 



the quality of academic rigor the professor expected of them.  It was clear that the students were 
actively engaged and that the readings challenged them!   
 
At one point Dr. Wheeler shared some observations she learned from her previous semester’s 
sabbatical research on how segregated schools fought to combat the dominate groups narrative 
on education how the black teachers during that time period claimed “racial uplift is up to us.”  
She also explained how she went about the process of researching the original texts, which she 
had found in a history library in South Carolina.   
 
The topics of race, ethnicity, and social class stereotypes are essential for both future educators 
and liberally educated students to examine and challenge, but as we all know, they are inherently 
sensitive. A master teacher like Dr. Wheeler made teaching this topic look graceful. Dr. Wheeler 
divided the students into groups to discuss stereotypes of different groups such as Hispanic, 
Muslim, African American, and American Indian.  The students then created lists on the board.  
She asked them to reflect on where those stereotypes came from and how they may impact on 
each group’s abilities to learn and also how these stereotypes can influence decisions teachers 
make in the classrooms. One student commented, “This is difficult to grapple with.”  At times, 
Dr. Wheeler communicated with the students how difficult it is for all us to become more 
conscious of our stereotypes, and she told her students: “Thank you for your honesty.” It is no 
surprise Dr. Wheeler’s student feel safe and are able to be honest and take intellectual risks in her 
classrooms.  
 
Later that day, I walked into my office; I passed a work study student at the front desk of my 
office building and who had been a student in Dr. Wheeler’s class earlier in the afternoon. We 
said hello, and she raised her book and told me she was already reading for her next class with 
Dr. Wheeler.  How many of us can energize students to begin their reading assignments for the 
next class right after their last class was over! This interaction highlights Dr. Wheeler contagious 
enthusiasm for learning!  
 
Dr. Wheeler is a creative, inspiring, and deeply caring professor.  She is a dynamic academic 
leader within the education program and our academic community.  Dr. Wheeler’s commitment 
to scholarship in her field of research is equally as admirable.  Dr. Wheeler is a model teacher-
scholar!  It is a great privilege to call her a colleague.   
 
If I can be of any further assistance, please do not hesitate to contact me at sbrown@transy.edu or 
859-233-8205. 
 
Sincerely yours, 
 
Sharon C. Brown 
Sharon C. Brown, PhD. 
Professor of Exercise Science 
Division of Math and Natural Sciences 

mailto:sbrown@transy.edu
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